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Abstract. Introduction. Effectively teaching English vocabulary in practical courses of English at tertiary
linguistic schools is one of the most difficult issues in the efficient organization of the teaching/learning process.
As research shows, the learning/acquisition of vocabulary directly depends on the number of repetitions
in communication of every lexical unit to be learned or acquired. The sufficient number of such repetitions just
cannot be achieved for every lexical unit introduced in the language course because time constraints do not allow
ensuring that number in the existing conditions of teaching future translators/interpreters or language teachers.
Purpose. To discuss and determine the possible ways of solving the vocabulary learning/acquisition difficulty
by rational distribution of the vocabulary to be learned/acquired into different categories with different approaches
to organizing students’ learning/acquisition of lexical units belonging to those different categories. Methods.
Reviewing the studies devoted to foreign language vocabulary learning/acquisition and analyzing the authors’
own practical experience in this area with the view of developing the above mentioned approach to optimal
vocabulary distribution into different learning/acquisition categories for achieving students’ better mastering
and retention of lexical units. Results. This study revealed that the optimal categories into which the vocabulary
to be learned/acquired should be divided are: 1) the primary basic vocabulary the lexical units from which
are to be acquired by students mostly subconsciously through numerous encounters with them and numerous
repetitions of them in communicative processes of their speaking, listening, reading, and writing in the target
language; 2) the secondary basic vocabulary the lexical units from which are to be consciously learned by students
through using specific procedures and exercises for ensuring such learning depending on whether individual
lexical units are meant for being mastered receptively or reproductively — in this case, conscious learning may
be aided by unconscious retention (acquisition) organized by the teacher wherever possible by addressing
the resources of learners’ involuntary memory; 3) the optional vocabulary acquired by students mostly
subconsciously through involuntary retention occurring in the process of learners’ extensive reading — this is why
different learners may acquire different lexical units from such an optional vocabulary stock; 4) the potential
vocabulary the lexical units from which the students mostly do not retain but consciously learn how to understand
their meanings when encountering them in the English texts they are reading. Conclusion. The practical application
of the suggested approach in courses of English for future translators/interpreters and language teachers has
demonstrated its great positive potential in developing and improving students’ lexical skills and enhancing those
skills both qualitatively and quantitatively. This opens further prospects for research in the suggested direction.
Key words: vocabulary, vocabulary learning/acquisition for receptive and reproductive verbal communication,
the number of repetitions for learning/acquiring a lexical unit in verbal communication, distribution of lexical
units into categories for learning/acquisition, different ways of mastering the lexical material belonging to
different categories.

Tapuonoabcekuii O.b., Kadanosa M.P. YHiBepcurer imeni Anbsdpena Hobens, Ininpo

Po3noain excuku aHIIiiicbkol MOBH, sIKa MIIISATa€ 3aCBOEHHIO B MOBHOMY KYpCi CTyleHTaMU MOBHUX BULIIB
Awnoranis. CtarTs niicyMOBY€E pO3pOOKH aBTOPIB 00 ONTHUMAIBHOTO METOAMYHOTO PO3MOLTY IO KATEropisiM
UL 3aCBOEHHS Ti€l JIEKCHKH, Ky MalOTh ONIaHyBaTH B Kypci aHIIiicbKoi MOBH cTyaeHTH MOBHUX BH3. ABTOpH
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BUXOZATH 3 TOTO, L0 3aCBOEHHS (CTiliKe 3amaM’ITOBYBaHHS 3 MOKJIMBICTIO TIOANBLIOTO BIIBHOTO PO3YMIiHHSA
Ta/ab0 BUKOPUCTAHHS Y BIACHOMY MOBJICHHI) JICKCHYHUX OAMHHUIb LIJIKOM 3aJISKHUTD BiJI KIJTBKOCTI IIOBTOPEHb
KOKHOI 3aCBOIOBAHOI OJMHHUII Y MOBJICHHEBIH KOMYHIKallii, IPH TOMY, IO KUIBKICTh TAKUX IOBTOPEHb IJIs
PELIENTUBHOTO OBOJIOAIHHA (HaNpHKIaA, U PO3yMiHHS i 4ac YUTAaHHA) Ma€ OyTH CyTTEBO MEHIIOIO, HIX
JUISL PENPOTYKTHUBHOTO OBOJIOJIHHS (HANPUKIIA, A BXKUBAaHHS Y BJIACHOMY MOBJICHHI IiJ 4ac TOBOPIHHS).
Bxkasyerbcs, o B HaB4aJlbHOMY Mporeci MoBHOro BH3 mpakTHYHO HEMOXIMBO 3a0€3MEYUTH HEOOXiIHY
KiNBKICTh TIOBTOPEHb Y pealibHill aHITIOMOBHil KOMYyHiKamii (TOBOpiHHI, ayAifOBaHHI, YUTaHHI Ta MUCbMi) YCHOTO
TOro 00CATY JIEKCUKH, IKUH MiAIArae 3aCBOEHHIO cTyAeHTaMu. 11{06 yMOXINBUTH Take 3aCBOEHHS, aBTOPH
IIPOTIOHYIOTh PO3MOIUIUTH YCIO JICKCHKY, SIKa BBOIUTHCS Y MOBHOMY KypcCi, Ha YOTHPU OCHOBHI KaTeropii,
3riHO 3 IKUMH BUKOPUCTOBYIOTECS Pi3HI CIIOCOOM ONaHyBaHHS JIGKCHYHOTO MaTepially, 0 HaJIe)KUTh 10 Tiel
Y{ iHIIOI KaTeropii.

KurouoBi cjioBa: nexcuka, 3aCBOEHHS JIGKCUKHU [UIS PELEITHBHOI a00 MPOIYKTHBHOI MOBJICHHEBOT KOMYHIKAIIii,
KUTBbKICTh TOBTOPEHbB JIJIsl 3aCBOEHHS JICKCHYHOT OJJMHHUIII Y MOBJIICHHEBIH KOMYHIKAIlii, METOAUYHHUNA PO3TOALT
JICKCHYHUX OJIMHHUIB 32 KaTeTOPisIMH JJIsl 3aCBOEHHS, Pi3HI CIOCOOM ONMaHyBaHHS JIGKCHYHOTO Marepialy,
10 HAJIEKHUTH 10 PI3HUX KaTeropii.

Tapuonoasckuii O.b., KadanoBa M.P. YHuBepcutet umenu Anbdpena Hobenst, {nenp
Pacnpenenenue JJeKCHKH AaHIVIMICKOTO A3bIKA, KOTOPasi OLJICKUT YCBOCHHIO B SI3bIKOBOM Kypce CTY1eHTaMH
SI3bIKOBBIX BY30B

Anzortanus. CtaThs HOIBOAUT UTOTH Pa3pabOTOK aBTOPOB, KOTOPBIC KACAIOTCSI METOAUYECKOTO pacipeieIeHHs
10 KaTETOPHUSM JUIsl yCBOEHHsI TOM JIEKCUKH, KOTOPOH TOJKHBI OBIAJIETh B KypCe€ aHIIMHCKOIO s3bIKa CTYIEHTbI
A3BIKOBBIX BY30B. ABTOPBI HCXOAAT M3 TOTO, YTO YCBOCHME (IIPOYHOE 3allOMHUHAHHUE, AAI0LIee BOSMOXHOCTD
JajgbHEHIIero CBOOOAHOTO MOHMMAHUS W/WIM HCIOJIB30BAaHHUS B COOCTBEHHOW Pe4M) JICKCHUCCKHUX CAMHMIL
MIOTHOCTBIO 3aBUCHT OT KOJIMYECTBA MOBTOPEHHUH Ka)IOW €IUHUIBI B Pe4eBON KOMMYHHKALIUH, IPH TOM, YTO
KOJMYECTBO TAKUX MOBTOPCHHH IS PELENTHBHOTO OBIAJCHUA (HAIpUMep, Ui IOHUMAHUS IPU YTECHHH)
JIOJDKHO OBITH CYIIECTBEHHO MEHBIIE, YeM AJIS PEIPOAYKTUBHOTO OBIAACHUS (HaIpUMep, A YIOTpeOneH s
B cOOCTBEHHOI peud Ipu roBopeHun). OTMeHaeTcs, 4YT0 B y4eOHOM Ipoliecce S3bIKOBOTO By3a MPaKTHYECKU
HEBO3MO)KHO 00€CIIe4nTh HEOOXOAMMOE KOIMUYECTBO TOBTOPEHUN B PeasIbHON aHIVIOS3BIYHON KOMMYHHUKAIHH
(rOBOpEHNUH, CIyIIaHWU, YTEHUH U MHCHME) BCErO TOro 00beMa JIEKCHUKHU, KOTOPBIH MOIIECKUT YCBOCHUIO
cTyaeHTamu. UToOks!I cliesiaTh Takoe yCBOCHNUE BO3MOXKHBIM, aBTOPHI IIPEAJIAraloT PaclpeaesuTh BCIO JICKCUKY,
KOTOpast BBOAUTCS B I3bIKOBOM KypC€, Ha YETBIPE OCHOBHBIE KaT€TOPUH, B COOTBETCTBUHU € KOTOPBIMHU UCHONIB3YHOTCS
pasHble cr1ocoObl OBIaICHNS JIEKCHUCCKUM MaTepHaioM, IPUHAUICKAIINM K TOH WM HHOI KaTeropuu.
Ki1roueBble ci10Ba: JIEKCHKa, YCBOSHHE JIEKCUKH JUIsl PELIENTUBHOM WK IPOIYKTUBHOM peueBOi KOMMYHHUKALWH,
KOJIMYECTBO IMOBTOPEHHUN IJI YCBOEHUS JICKCUYCCKO €AMHUIIBI B PEUCBONH KOMMYHHKAILIUH, METOINYECKOE
pacnpeneneHue JeKCHISCKUX SIUHUL [10 KaTETOPHAM sl YCBOCHUS, pa3Hble CIIOCOObI OBJIaICHUS JIEKCUYECKUM
MaTepuaioM, MPUHAAIECIKAIUM K pa3HBIM KaTeTOPUSM.

Introduction (problem statement). Hardly anyone can doubt that sufficient (corresponding
to the teaching/learning goals) English vocabulary mastered by tertiary philology students (future
translators/interpreters from and into English and future English teachers) is one of the most important
manifestations of their language abilities and their qualifications as future specialists in the professional
use of that language. There is no accurately defined number of English lexical units to be retained
for communicative purposes by philology students. In what concerns this issue, it is not necessary
to discuss in our article diverse, and often controversial, views on the exact volume of vocabulary
to be mastered by learners to be able to speak, listen, read, and write in the target language on C1/C2
levels (according to the Common European Framework for languages [2]) that those learners are
expected to attain. But in all cases, the stock of words that may be considered as a must for philology
students by the end of their language course counts up to two thousands of lexical units for speaking,
up to three-four thousands of them for listening and writing and essentially more than five (up to ten)
thousands lexical units for reading. These figures are taken from the data concerning the standard
vocabulary of an educated native speaker whose language level (C1/C2) students who have chosen
English as their profession should strive to achieve. They also find support in the ideas put forward
by a number of authors emphasizing that 2,000 lexical units mastered by a foreign/second language
student is an absolute minimum to make communication in that foreign language possible [18].
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Unfortunately, it is a very rare situation that philology students finish their course of English
with the retained vocabulary more or less close in volume to the figures given above. There is nothing
surprising in that because it has already been an established fact that a new word is retained in
the human long-term memory only after numerous repetitions [9; 20]. The repetitions that are meant
here are not mechanical repetitions characteristic of rote-learning. Rote-learning, when students many
times repeat a new word with its translation to remember it, is a grueling and mostly useless work
because effective memorization is very rarely achieved [11]. What is meant by numerous repetitions
are repeated and multiple encounters with the word or phrase in oral and written speech (listening
and reading) and repeated and multiple re-using of that word in speaking and writing. Words live
in communication only and it is only through being repeated (recycled) in written and oral, receptive
and productive communication that they can enter the student’s long-term memory and be retained
there for further use. However, the problem is that not every new word that is introduced in the language
course can be recycled sufficiently in different forms of communication. Some words, the most
frequently used, can be repeated in communication enough times for good memorization and are,
therefore, properly acquired. But a lot of others, less frequently used, are not repeated enough and,
as a result, are quickly forgotten by learners.

This situation is inevitable because of time constraints in the teaching/learning process. There
is simply not enough time to ensure sufficient number of repetitions in communication for a// lexical
units that are supposed to be included into students’ word stock but do not occur frequently enough
in their speaking, listening, reading, and writing activities to be remembered from one encounter until
the next one. And this embraces quite a lot of lexical units from the vocabulary minimum for philology
students because that minimum is quite large in volume.

Since that situation is practically inevitable, some means should be found to circumvent it and find
some solution for the vocabulary retention problem for philology students who are learning English
as their major. That issue is the subject matter of this article.

The analysis of recent research and publications. In the 60-70s of the last century in foreign
language teaching/learning research conducted in the former Soviet Union a real “boom” could be
observed in studies devoted to learning and acquisition of foreign language vocabulary by students
of secondary and tertiary schools. There were numerous dissertations and other publications on that
subject [4; 5; 9; 12; 13, and many others], and quite a few important facts were established concerning
the improvement and facilitation of vocabulary learning and acquisition. Since then, “the high wave”
of research on vocabulary learning/acquisition has gradually subsided so that in recent years in Ukraine
dissertations analyzing vocabulary teaching are rather rare though still occur from time to time (see, for
instance [14]). Practically the same situation exists in other countries but works on foreign/second
language vocabulary teaching are still published periodically in the 21st century [1; 10; 16; 18; 19;
20; 21] — though not as frequently as in the second half of the century preceding it.

However, all the research done in this area both in the last and in this century allows drawing some
conclusions as to the further directions in the studies of vocabulary learning/acquisition by philology
students at tertiary linguistic schools with the view of its radical improvement for solving the problem
indicated above. Those conclusions are as follows:

1. All vocabulary units to be learned/acquired by students need numerous repetitions in
communication to be retained either for recognition and understanding in speech reception or for
fluent using in speech production [9; 20].

2. The learned/acquired lexical units can be retained in student’s either receptive word stock
(recognized and understood when reading and/or listening) or belong to the reproductive one (vocabulary
units can be used by the student in oral or/and written speech) [7; 8].

3. Receptive mastering of a lexical unit is achieved faster and easier than its reproductive mastering
because less repetitions in communicative contexts are required. For instance, according to M.A. Pedanova

24



Tarnopolsky O., Kabanova M. Distribution of the English vocabulary
to be mastered in the language course by students of tertiary linguistic schools

[9], to retain a word for recognizing it and its meaning while reading requires from 10 to twenty
meaningful encounters with that word in texts read. For a word to be retained for reproduction in oral
or written speech, the number of repetitions in communication needs to be increased two times or even
more. The number of repetitions required to retain a word also depends on its characteristics: whether
its meaning is abstract or concrete, whether it is short or long, whether it is being memorized in isolation
or in chunks, i.e. surrounded by other words in meaningful contexts, etc. [12; 16; 21].

4. Lexical units are first learned/acquired receptively and only later, through further repetitions
in communication, reproductive command is achieved. That is why speech reception, especially
reading, intensive and extensive, is the principal source of replenishing learners’ both receptive and
reproductive vocabulary [10; 15; 21]. One of the greatest advantages of extensive reading for
replenishing vocabulary lies in the fact that various encounters with the word to be learned in the reading
process allow acquiring and retaining its different aspects: semantic, orthographic, phonological,
morphological, syntactic, pragmatic, as well as its collocations [19, p. 201]. Thereby the natural way
of word acquisition is implemented — the word is not retained at once in the entirety of all its aspects
but acquired gradually, i.e. one aspect after another [20].

5. Like in all other areas of mastering a foreign/second language, there are at least two principal
ways of gaining command of the new vocabulary — through learning or through acquisition [17].
The first is a conscious way when new lexis is overtly introduced and often explained by the teacher
which is followed by students’ attempts to memorize it deliberately and gain command of it through
practicing new vocabulary in special lexical exercises [7; 8; 10]. The other way — acquisition [17] —
is implemented through involuntary retention [3] of new vocabulary which requires much less efforts
and often occurs even without numerous repetitions due to the extreme need in that particular word
in communication, its close connection with the goal of the activity, personal interests, etc. [3; 6; 21].
It may also follow frequent encounters with the word in communication when it is retained even
without student’s conscious wish to retain it. Acquisition through involuntary retention is a much better,
faster, and more efficient way of replenishing vocabulary; therefore, it should be used whenever
and wherever possible in foreign language teaching and learning process [10].

6. Besides, receptive and reproductive vocabulary, there is also the so called students’ potential
vocabulary which is not so much the word stock retained in learner’s memory as his or her ability
to understand the meaning of an unknown word when encountering it in written speech (reading)
by way of eliciting that meaning through guessing it from the context of the text being read, from the
known root of the word and known word-formation elements (suffixes, prefixes, conversion, etc.),
or from the common roots with the words of the same meaning in students’ L1. All authors recognize
the enormous importance of potential vocabulary for teaching students to read in the target language,
especially the importance of their ability to guess the meanings of unknown words from the contexts
of the texts being read [18]. This is why the ways and means of forming students’ potential vocabulary
were thoroughly researched in the 60s and 70s of the last century [4; 5; 13] and nowadays there is
hardly any textbook of English that does address the issue of developing learners’ relevant skills.

A lot of other conclusions arrived at in the preceding research on issues concerning students’
learning/acquisition of English lexis can be discussed — for instance, the issues related to the optimal
ways of introducing and explaining the meanings of new lexical units or to the learning activities for
better learning/acquiring them, etc. But those conclusions that have been analyzed above are sufficient
for interpreting our own suggestions as to the ways and means of improving teaching philology students
their target language vocabulary so as to try and overcome the problem of insufficient recycling
in communication of a great number of new lexical units from it.

The purpose of our study, as it should be clear from everything said above, was the development
of procedures for improving teaching English vocabulary to philology students learning that language
as their major. In particular, the purpose implied finding the ways and means for helping students
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to master the planned volume of English lexis despite the difficulties involved in ensuring sufficient
number of repetitions in target language communication of every lexical unit included into that
planned vocabulary.

The results of the study. The principal way of achieving the purpose of our study formulated
above was considered to be in optimal methodological distribution of the vocabulary selected
for learning/acquisition by philology students. Every category of lexis into which that vocabulary
is distributed, or divided, is supposed to be learned/acquired by using specific learning/acquisition
procedures, so that such distributions with relevant procedures make it possible to compensate for
insufficiencies in the number of repetitions in communication of certain lexical units belonging
to some categories.

Four categories of distributing the vocabulary selected for the entire course of English have
been selected.

The first of them was called the primary basic vocabulary. It comprises the lexical units without
which speaking, listening, reading, and writing on a certain topic included into the list of topics
for the practical course of English at tertiary linguistic schools is totally impossible. For instance,
for the topic on ecology this category of vocabulary includes words reflecting the basic (for this
particular topic) notions like “environment,” “recycling,” “power,” etc. Selecting the word stock
to be included into the category under discussion, it should be remembered that what is usually called
“the Basic English Vocabulary” of about 1,000 lexical units reflecting the most fundamental notions
in practically every kind of human intercourse and without which no communication is possible (verbs
like “run,” “understand,” “write,” nouns like “school,” “people,” adjectives like “good,” “kind,” etc.)
are always well-known and well-retained by philology students even before they start their English
course at their universities. Therefore, such lexical units do not need to be included into the primary
basic vocabulary.

This makes this particular vocabulary rather compact. It includes hardly more than 1,000-1,500
lexical units (to determine its exact volume, special research should be organized). But, being basic for
certain topics, those lexical units should be processed especially thoroughly and retained so as to be
“operationally ready” for immediate use in speaking and writing and for immediate and unimpeded
recognition and understanding in reading and listening — thus, both receptive and reproductive command
is required. It is comparatively easy to achieve because, being basic for a certain topic, such lexical
units are constantly and very frequently repeated in whatever communication on that topic. Therefore,
relevant words, phrases, and collocations may and are to be acquired by students mostly subconsciously
through numerous encounters with them and numerous repetitions of them in communicative processes
of their speaking, listening, reading, and writing in the target language (involuntary retention). It does
not mean that there is no place for conscious learning in this case because quite frequently such, most
essential, lexical units for a certain topic, need to be first thoroughly explained to students with their
attention concentrated on them as just the most important ones. But conscious learning should be
limited only to the first encounters with the lexical units belonging to this category. Further on,
no special conscious lexical exercises are required because numerous repetitions in communication
should take care of retention and of ensuring operational readiness of that specific vocabulary for
communicative use.

The second category was called the secondary basic vocabulary. It includes lexical units that
are mandatory for students to remember and use in communication but which are not of primary
importance for such communication on a particular topic. Therefore, they are less frequent and
the sufficient number of repetitions in communication required to master them is difficult to provide,
unlike the lexical units from the first category. A good example from the topic on ecology is the word
combination “fossil fuels” which is important for communication on it, yet is not used in that
communication as often as, for instance, the words like “recycling” or “power.”
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There are not less than two thousand lexical units belonging to this category that need to be
included into the vocabulary minimum for philology students. Involuntary retention, i.e. acquisition,
of these vocabulary items cannot be relied upon because of their lesser frequency in communication
though the conditions for such acquisition should be created by the teacher whenever and wherever
possible.

What facilitates the task is that a good part of the second category vocabulary is supposed to be
retained by students only receptively which requires much less efforts. A good example is the word
combination “fossil firel” given above in which the word “fuel”” should be mastered both receptively
and reproductively while the word “fossil”” may be included into the students’ receptive vocabulary
only. But whether receptive or reproductive, lexical units from this category should be mostly learned
and not acquired due to insufficient number of repetition in communication which precludes totally
involuntary retention. It necessitates the assistance of the teacher to be rendered to his or her students
in their efforts to deliberately and consciously gain command of the vocabulary items in question.
Such assistance should be rendered at the stage of introducing new lexis when, together with explaining
new items, the teacher may teach students the basics of mind-mapping [22]. A mind map is a kind
of diagram used to organize information visually. It is hierarchical and shows relationships between
notions. There is always a central notion and subordinated notions (e.g., “power” is a central notion
and the notion of “fiel” stems from it and is subordinated to it). Thus, mind maps are created around
a single concept, drawn as an image with major ideas connected directly to the central concept, and
other ideas branching out from those. Mind mapping greatly helps and facilitates memorization because
information in the human memory is organized in quite a similar way. But to be really helpful, lexical
mind maps must be compiled by every student individually because the notional associations of each
of them are different. The task of the teacher is only to explain to students how to do it and stimulate
their efforts in this direction.

After explaining and mind-mapping the new lexis belonging to the second category, the students
are required to process it in a number of lexical exercises for completing learning. Those exercises
are well known and do not need to be discussed here. It is only worthy of note that with the suggested
organization of learning there is time enough to in the course of English at higher linguistic schools
to provide for students’ gaining command of those approximately 2,000 second category lexical items.

The third category of lexis containing a little less or more than 2,000 lexical units was called
the optional vocabulary. 1t is acquired and not learned — as a rule, through extensive reading, and
it is mostly receptive though a substantial part of it may become reproductive when repeatedly recycled
in communication. A good example of an item from the third category is the word “disposable” (the same
topic on ecology) that students rather easily acquire when extensively reading texts on that topic, though
they practically never guess the meaning of the above-indicated word from the context or from word-
formation elements. But if some kind of prompt is given, the acquisition is almost instantaneous.

The more extensive is student’s reading and the more varying is it as to genres (not only fiction but
also popular science, different articles from periodicals, even technical instructions and culinary recipes),
the greater are the opportunities for students to retain voluminous and diversified vocabulary.

This category of vocabulary is called optional because learners should better choose themselves
their reading materials to make reading interesting and attractive for them, thereby motivating them
to retain what they have learned when reading — together with the lexical units through which the
interesting meaningful content was rendered. But this will lead to different students acquiring somewhat
different vocabulary units — emphasizing the optionality of vocabulary items mastered in this manner.

If properly organized, extensive reading can provide, as the practical experience of a number of
university English teachers have shown, for students’ receptive acquisition of about 2,000 lexical
units, some of which are, as it has already been said, mastered reproductively as well. Together
with approximately 3,000 lexical units belonging to the first two categories, it provides students
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with the learned or acquired word stock of close to 5,000 items. This is quite sufficient for speaking,
listening, and writing in English on the C1/C2 level — the target level for philology students majoring
in this language. But it is not sufficient for reading in English on such a level of language command
because in this case an ability to recognize and understand up to 10,000 lexical units is required.

To solve this problem, the fourth, last, category of vocabulary was postulated. It is the potential
vocabulary for reading. It serves for reception only — understanding previously unknown words
in the texts being read through guessing their meanings from: a) the contexts of what is being read;
b) the known roots of particular words and the known meanings of their word-formation elements
(prefixes, suffixes, conversion, etc.); ¢) the comparison with the words of the common root in students’
L1 or some other L2 known to them. The lexical units belonging to the potential vocabulary are not
either learned or acquired because, after understanding their meaning while reading, they are not retained
in learners’ long-term memory (though it may happen and often does if such items are repeatedly
encountered in the materials for reading — they may even enter the students’ reproductive vocabulary).
What is being learned, and learned quite consciously (there is no place for involuntary retention/
acquisition here), are the ways and means of guessing unfamiliar words’ meanings through one of
the three procedures indicated above. It is a very important teacher’s task to teach such procedures
to students using the well-developed approaches [4; 5; 6; 13] and to constantly practice those
procedures in the teaching/learning process. In this way, as it has been established in special research
[4], the potential vocabulary may double the learner’s actual vocabulary. In our case, it means that
a student may understand up to 10,000 lexical units when reading texts in English which is quite
sufficient for C1/C2 level of language command.

Conclusion and prospects for further research. The suggested approach is based on distributing
the English vocabulary to be retained by philology students studying English as their major at Ukrainian
tertiary linguistic schools into four categories: 1) the primary basic vocabulary the lexical units from
which are to be acquired by students mostly subconsciously through numerous encounters with them
and numerous repetitions of them in communicative processes of their speaking, listening, reading,
and writing in the target language; 2) the secondary basic vocabulary the lexical units from which
are to be consciously learned by students through using specific procedures and exercises for ensuring
such learning depending on whether individual lexical units are meant for being mastered receptively
or reproductively — in this case, conscious learning may be aided by unconscious retention (acquisition)
organized by the teacher wherever possible by addressing the resources of learners’ involuntary
memory; 3) the optional vocabulary acquired by students mostly subconsciously through involuntary
retention occurring in the process of learners’ extensive reading — this is why different learners may
acquire different lexical units from such an optional vocabulary stock; 4) the potential vocabulary
the lexical units from which the students mostly do not retain but consciously learn how to understand
their meaning when encountering them in the English texts they are reading. Our practical experience
in using this approach has shown that it really helps in solving the problem of ensuring the intensive
replenishment of learners’ English vocabulary, developing and improving their lexical skills, and
enhancing those skills both qualitatively and quantitatively. The prospects of further research in this
direction lie in confirming such positive results in special experimental studies and in actual practical
distribution of all the English vocabulary minimum for philology students into the suggested
four categories.
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