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Abstract. The article deals with the problem of pre-service training of a practitioner of EFL as a non-major
at tertiary level. Available structures of an FL teacher’s / practitioner’s methodological competence are analyzed.
Functional and activity approach to its structuring, based on the teacher’s / practitioner’s functions and components
of all kinds of the pedagogical activity, is singled out as predominant. On its basis and taking into account
the peculiarities of the professional activity of a practitioner of EFL as a non-major, the structure of his/her
methodological competence is introduced. The latter encompasses five key constituents — reflexive and research,
planning, constructive, teaching and communicative, and organizational competences. The content of each
constituent is specified as practitioner’s ability to fulfill a certain aspect of the professional activity.
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Bynymuii npenogaBareib aHIIMICKOrO si3bIKa KaK HeNpPOQUJIBLHOW JUCHMIIMHBI: COCTABJSIOLINE
U cofep:KaHHe MEeTOAUYEeCKON KOMIIETEHTHOCTH

AnHoranus.CtaThsi NOCBSIICHA MpoOiieMe MpodeccHOHANbHON MOATOTOBKM OyAyIIMX TMpernogaBaTenei
AHIJIMICKOTO S3bIKa KaK HEMPO(MIBHOIN AUCIMILIMHEI B paMKaxX MarucTparypsl. OO00IIeHb! X IPOAHATH3UPOBAHbI
IIPEACTABICHHBIC B COBPEMEHHBIX HCCIEAOBAHUAX CTPYKTYpPHl METOANYECKOW KOMIIETEHTHOCTH y4YUTENs /
IpernojaBaTensi WHOCTPAHHOIO sA3bIKa. Ha OCHOBaHMHM pe3ydabTaTOB aHamu3a (OpPMYyITHPYETCsS BBIBOA
0 TOMHUHUPOBAHUH (PyHKIIMOHAJIbHO-AESITEIBHOCTHOTO IIOAX0A K €€ CTPYKTYpHpOBaHUI0. ONUPasCh Ha MOIOKCHUS
JTAaHHOTO IIOAXONa, a TaKXKe YYHUTHIBAas BBIJACIICHHBIE OCOOCHHOCTH NpO(EeCCHOHATIBHON AEATEIbHOCTH
IpenoaBaTelIsl aHIIMHCKOTO S13bIKa KaK HEMPO(MIBHOM JUCHUIUINHEL, aBTOP NIPEUIaraeT CTPYKTypy METOAUYECKOH
KOMIIETEHTHOCTH TaKOTo Tpenoasarens. K ee 0CHOBHBIM COCTaBIISAIONMM OTHECEHBI pe(hICKCHBHO-THOCTHYECKAS],
IIPOCKTUPOBOYHAS], KOHCTPYKTHUBHAs, KOMMYHHMKAaTHUBHO-00y4aroIasi U OpPraHU3aTOpCKas KOMIIETCHTHOCTH.
OrnpeneneHo coaepKaHue KaKaoH U3 HUX.

KiroueBble cnoBa:mpenofaBaTelb aHIIMICKOTO sI3bIKa KaK HEMPO(QUIbHOW NUCLUIIINHEI, aHIIMACKUH SI3BIK
Kak Hempo(uibHas TUCLUIUIMHA, METOAMYECKas KOMIIETCHTHOCTb, IIOATOTOBKA OyAyILIero IpernojaBaTes
HMHOCTPAHHOTO fA3bIKa, (YHKIIMOHATIBHO-ICATEIbHOCTHBIN MOIX0/, COCTABIAIONIAs, COACPIKaHHE.

MauneBa O. A. KuiBebkuii HanioHaubHuUil JiHrBicTuunmii yHiBepcutet, Hanionaabuuii ynisepcurer
“YepuiriBebkuii koaeriym” imeni T. I. IlleBuenka

MaiidyTHiii BUK/JIa1a4 aHIJIIHCHKOTI MOBH IK HeNPOQiILHOT IUCHMIIIHI: CKJIA/I0BI Ta 3MiCT MeTOXHMYHOI
KOMIIETEHTHOCTI

AHotauisi. Bemyn. TlpoTupivds MK COLiaJbHUM 3aMOBJICHHSM CYCIIJIBCTBA LIOAO MiArOTOBKHU (haxXiBIIiB
JUTSL PI3HUX Tally3ei, sKi BOJIOAIIOTh aHIJIIHCHKOI0 MOBOIO Ha PiBHI IIOHAMMEHIIIE HE3aJICHKHOTO KOPUCTYBAYa,
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HayKOBO-METOAMYHOIO JOCIIKCHICTIO MpoliieMu (OpMYyBaHHS B MaiiOyTHIX CrelialicTiB HEMIHTBICTUYHOTO
npodio npodeciiHOi MIKKYIBTYPHOT KOMYHIKaTUBHOI KOMIIETEHTHOCTI Ta HU3BKUM PiBHEM 11 chopMoBaHOCTI
Y BUITyCKHHKIB HEJIIHIBICTUYHHX CIICLiaJIbHOCTEH 00yMOBIIOE aKTyaJIbHICTh ITPOOIeMH IpodeciiiHOT MiATOTOBKH
BHCOKOKBaJTi(piKOBAHHMX BUKIAAuiB aHIIIHCHKOI MOBH SIK HETIPO(1MbHOT AUCIMILTIHY, CTPH)KHEBUM KOMIIOHCHTOM
AKOi € METOINYHA KOMIIETEHTHICTh. 11 BUpimeHHs TIOTpebye, 30KkpeMa, YTOUHEHHS CTPYKTYPH BilNOBigHOI
KoMIieTeHTHOCTi. MeTa. BunineHHs cKIagoBuX i yTOUHEHHS 3MiCTy METOAMYHOI KOMIIETEHTHOCTI Maii0yTHHOTO
BHKJIaJlauya aHIJIIHChKOI MOBH K HEeNpoQinbHOI IucUUIUTIHK. MeToau.Y3araqbHEHHs W aHalli3 HasBHUX
B HAyKOBO-METOJIUYHIN JiTepaTypi CTPYKTYp METOAUYHOI KOMIETCHTHOCTI BUMTENs / BUKJIaga4a iHO3EMHOT
MoBHU. Pesyabraru. Y pesynsraTi aHami3y 3alpONOHOBAHUX PI3HUMH TOCIIAHHUKAMHU CTPYKTYP METOAUYHOI
KOMIICTEHTHOCTI BUMTEJIS / BUKJIalada iHO3eMHOT MOBH 3p00JICHO BUCHOBOK PO AOMiHYBaHHA (YHKLIIOHAIBHO-
JSUTBHICHOTO MIIX0Ay /10 1i cTpyKTypyBaHHs. Kepyrodnch MOJOKEHHIMH 3a3HAYE€HOTO MiAX0IY Ta BAOKPEMIICHUMHU
ocobnuBocTAME IpodeciiiHol AiANPHOCTI BUKIIaiada aHIMIiChKOi MOBH SIK HEIIPO(IIbHOT TUCIUIIIIHN, aBTOPKA
MIPOTIOHYE 1" AITUKOMIIOHCHTHY CTPYKTYpPY METOANYHOI KOMIIETEHTHOCTI BiANIOBITHOTO BHKJIaAa4a. BUCHOBKH.
OTpumMaHi pe3yasTaTd MalOTh CKJIACTH MIATPYHTA I pO3pOoOKU 3MICTy HaBYaIbHOI TUCHUILTIHY “MeTonuka
¢dopmyBaHHS THpodeciiHOI MIKKYJIBTYpHOI KOMYHIKaTHBHOI KOMIICTEHTHOCTI B MaiOyTHIX cremiamicTiB
HEJIHI'BICTHYHOTO MpOodio”.

KurouoBi ciioBa: BuKIaga4 aHDIiHiCbKOT MOBH K HEMPO(UIFHOT AMCUUIUIIHY, aHIMIIHChKa MOBa K HeNpoQilbHa
JUCUMITTIHA, METOIUYHA KOMIICTCHTHICTb, IiATOTOBKA Mait0y THHOTO BUKJIaqa4a iHO3EMHOT MOBH, ()yHKIIIOHAJIBHO-

ISTBHICHHUH MMAX11, CKIag0Ba, 3MICT.

Introduction. Incontemporarymethodologyofforeignlanguagesteachingthereexists a contradiction
between social demand for specialists of different fields with at least B2 level of English, theoretical
substantiation and practical elaboration of the methodology of forming prospective non-linguistic
field specialists’ professional intercultural communicative competence (O. Bykonia, Z. Konnova,
Z. Kornieva, A. Krupchenko, N. Mykytenko, T. Poliakova, O. Tarnopolskyi, M. Yevdokimova
and others) and its actual low levelof the graduates (Bolitho & West, 2017). The former actualizes
the problem of training practitioners of EFL as a non-major, which, among different aspects,
presupposes the formation of their methodological competence.

Analysis of recent researches and publications. Having analyzed researches on the problem
of EFL practitioner training, we came to the conclusion that most of them (M. Yai, N. Maiier, A. Malev,
Ye. Nosacheva, Ye. Solovova, O. Suhyh and others) deal with training of a practitioner of EFL
as amajor. At the same time, it is reasonable to emphasize the fact that the number of specialties where
English is studied as a major is much fewer than the number of specialties with English as a non-
major. Not numerous researches on the problem of training practitioners of EFL as a non-major
(Ya. Absaliamova, S. Averianova, L. Gubanova, K. Inozemtseva, N. Kabanova, L. Shobonova) solve
it within in-service practitioner training. Considering it a good way out, we also insist on the idea
of pre-service practitioner training at tertiary level. The latter requires a detailed structure of
the practitioner’s methodological competence.

The purposeof the publication is to specify the constituents and content of the methodological
competence of a practitioner of EFL as a non-major.

Results. To achieve the stated purpose,we summarized available structures of anFL teacher’s /
practitioner’s methodological competence (see table 1).

Having analyzed available structures of anFL teacher’s / practitioner’s methodological competence,
we came to the conclusion that most of them are based on the functional and activity approach
to its structuring. The latter comprises the compulsory components of all types of the pedagogical
activity, namely constructive, organizational, planning, communicative and research (Ky3pmuHa,
XKapunos u XKapunosa, 2017), and EFL teacher’s / practitioner’s functions which are communicative
and teaching, informational, motivational and stimulating, testing and corrective, educational,
developing, gnostic, constructive and planning, and organizational.
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Table 1

Available structures of anFL teacher’s / practitioner’s methodological competence

Publication Methodological Components of the methodological competence
competence of
(ITaccos, Ky3oBines, EFL teacher Planning, adaptive, organizational, communicative,
Kysosnesa motivational, research, testing and self-testing skills.
u [lapekosa, 2001).
(birng, 2004) EFL primary Ability (knowledge, subskills, and skills) to plan,

school teacher

adapt, organize, motivate, research and test different
aspects of the primary school pupils’ foreign language
education within the framework of classes and
extracurricular activities, and to communicate with
them.

(Competency
Framework, 2008)

teacher of English
for Academic
Purposes

Competencies relating to academic practice (academic
contexts, disciplinary differences, academic discourse,
personal learning, development and autonomy), EAP
students (student needs, student critical thinking, student
autonomy), curriculum development (syllabus and
programme development, text processing and text
production), programme implementation (teaching
practices, assessment practices).

(3ens, 2013) EFL senior school | Integrated foreign language teaching, activity
teacher (planning, constructive, predictive, and research
skills), reflexive and informational competences.
(Maxkeesa, 2013), EFL teacher Gnostic, planning, constructive and technological,
(Yazykova, 2016). informational and technological, communicative and
organizational, communicative and teaching, corrective
and gnostic, reflexive and gnostic competences.
(Cambridge English EFL teacher Abilities in the categories — learning and the learner;
Teaching teaching, learning and assessment (planning language
Framework, 2014) learning, using language-learning resources and
materials, managing language learning, teaching language
systems, teaching language skills, assessing language
learning); professional development and values.
(SIxoBnena, EFL teacher Gnostic, planning, constructive, communicative, and
Jmutpuesa u organizational competences.
CaBBHHOBa, 2016).
(Manes, 2015) EFL practitioner | Language aspects teaching, speech and kinds of speech

activity development competencies.

(Maiiep, 2015)

French as an FL
practitioner

Methodological competence in forming the
professionally oriented foreign communicative
competence (subcompetencies in forming language
(vocabulary, grammar, phonetic, and spelling) and
speech (listening, speaking, reading, and writing)
kinds of the professionally oriented foreign language
communicative competence, in forming lingua-socio-
cultural and learning-strategic  competencies),
methodological competence in organizing extra-
curricular activities, professionally-oriented informational
and technological competence, and research activity.
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Structures of anFL practitioner’s methodological competence introduced by A. Malev and
N. Maiier can be regarded to as exceptions. They are mostly based on the structure of the prospective
specialist’s professional intercultural communicative competence. According to most researchers,
the latter is made up of the following components — language (vocabulary, grammar, phonetic, and
spelling), speech (listening, speaking, reading, writing and mediation), lingua-socio-cultural,
and learning-strategic competencies. In spite of the rationality of the two last structures, still, we
consider it reasonable to single out the constituents of the methodological competence of a practitioner
of EFL as a non-major on the basis of the functional and activity approach taking into account its
capacity to cover all the aspects of the practitioner’s professional activity.

To specify the structure and content of the competence we also made a comparative analysis
of the learning environments training English and non-English major undergraduates from the point
of view of the objective, content, process, resources, and outcome and on its basis singled out
the peculiarities of the professional activity of a practitioner of EFL as a non-major (Matsnieva,
2018). The latter encompass

v students’ academic and professional needs analysis;

v’ specification of job-related spheres and types of communication, functions, psychological
and speech situations and roles, non-verbal means of communication;

v identification of typical communicative objectives and intentions in the job-related situations;

v" academic and professional discourse analysis;

v EFL teaching aims determination;

v’ specification of the components and content of the prospective specialist’s professional
intercultural communicative competence;

v selection of the topics, subject matters, job-related language and lingua-socio-cultural material;

v active and passive language minimum specification;

v research methods (observation, questionnaire, survey, interview, test etc.) application;

v ESP course syllabus development;

v teaching materials selection, adaptation and development;

v" implementation of the functional approach to EFL acquisition;

v application ofsuch teaching methods and techniques as computer-assisted learning, distance
learning, blended learning, content and language integrated learning, role plays, business games,
simulations etc.;

v usage of differentiation strategies in groups with the heterogeneous input level of the intercultural
communicative competence;

v fostering of the students’ motivation to foreign language learning;

v functioning as a facilitator, who presents the language phenomenon in the way appropriate
for the students’ cognitive type of thinking;

v self-education, aiming at developing a positive attitude to the students’ major, mastering its
basics, terminology, genre and discourse peculiarities, monitoring the latest news and achievements
in the field;

v’ cooperation with the studentsand collaboration with the students’ major subject lecturers
while teaching objectives specification, teaching content and materials selection and team teaching
implementation.

Taking into account the enlisted peculiarities and basing on the functional and activity approach
to structuring an FL teacher’s / practitioner’s methodological competence, we consider it reasonable
to introduce the structure of the methodological competence of a practitioner of EFL as a non-major
which is made up of five key components — reflexive and research, planning, constructive, teaching
and communicative, and organizational competencies. Each of them comprises certain knowledge,
subskills and skills which function as practitioner’s ability to fulfill some aspect of the professional
activity.
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Reflexive and research competence encompasses ability

» to analyze

o students’ professional and academic needs,

o professional and academic contexts and discourses, singling out their typical characteristics,
language and speech means, genre peculiarities,

o the efficacy of the teaching methods, techniques and aids, the outcomes of the students’,
his / her own, colleagues’ activity

» to apply such research methods as observation, interview, survey, questionnaire, testing etc.,

» to organize and realize

o self-education aiming at mastering the basics of the students’ major, its terminology in English
and the students’ mother tongue, genre and discourse peculiarities, monitoring the latest news and
achievements in the students’ field, developing a positive attitude to it,

o life-long professional development.

Planning competence is defined as the practitioner’s ability

» to differentiate between EFL teaching aims,

» to specify the teaching objectives, constituents and the target level of the graduates’ professional
intercultural communicative competence,

» on the basis of collaboration with the students and the lecturers of the students’ major,
to model teaching content, which includes the ability

o to specify the fields and types of communication, functions, psychological and speech situations
and roles, non-verbal means of communication correlating with the academic and professional
needs and contexts,

e to determine typical communicative aims and intentions in the specified situations,

o to select topics and subject matters sufficient for achieving the determined communicative aims,

o to specify active and passive language minimum,

o to select professionally oriented language, speech and lingua-socio-cultural material,

o to determine knowledge, subskills and skills sufficient for achieving the communicative aims.

Constructive competence comprises the ability, on the basis of collaboration with the lecturers
of the students’ major, to develop and improve

o ESP course syllabus,

o teaching aids and materials,

e content of the class and extracurricular activities,

e integrative means of test and assessment of the professional intercultural communicative and
subject matter competences.

Communicative and teaching competence is defined as the ability

» to apply appropriate teaching approaches, methods, techniques and aids for achieving
the specified objectives and goals,

» to foster undergraduates’ motivation to foreign language acquisition,

» to establish professionally relevant relationships with the students and the lecturers of the students’
major.

Organizational competence includes the ability

» to implement the elaborated plans,

» to correct them in case of necessity,

» to cooperate and collaborate with the students and the lecturers of the students’ major.

Conclusion. Basing on the functional and activity approach to structuring the methodological
competence of an FL teacher’s / practitioner’s competence and taking into consideration
the peculiarities of the professional activity of the practitioner of EFL as a non-major, we specified
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the constituents and content of the practitioner’s methodological competence which is made up of
five key competences — reflexive and research, planning, constructive, teaching and communicative,
and organizational.

The results of the research are to be taken into account while designing the syllabus of the course
“Methodology of teaching English to non-English major undergraduates” for prospective practitioners
of EFL as a non-major at tertiary level.
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