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Abstract. The major concern of higher education institutions nowadays is to consider how to design new
instructional approaches to developing interconnected professional and foreign language competence of students
majoring in accounting. The detailed analysis of the present-day scientific works proves that content and language
integrated learning (CLIL) is considered one of the widely-spread approaches in achieving this aim. In the present
paper, the author tries to confirm this idea concerning training future Ukrainian accountants and draws on examining
the effect of CLIL syllabus at Odesa Trade and Economics institute of Kiev National Trade and Economics
University and Odessa National University of Economics. The programme included integrated learning a foreign
language and “Macroeconomics” as a major subject. The programme duration was 4 months. A total of 108
students majoring in accounting participated in the programme of integrated learning. After the completion of
the programme the students' professional knowledge and foreign language proficiency were assessed and their
feedback collected and analyzed. Data were obtained from multiple sources, including interviews, pre-and-post
assessment tests of language and professional proficiency. Results indicated significant advantages of CLIL
regarding future accountants’ competence in a foreign language and a major subject.

Key words: content and language integrated learning (CLIL), foreign language proficiency, professional
proficiency, future accountants.

Bonnap C. B. ®opmyBanHs npodeciiiHoi koMneTeHTHOCTI Mai0yTHIX (paxiBLiB 3 OyXrajarepcbKoro 00Ky
3ac000M iHTErpOBAaHOI0 HABYAHHSA

Auorauist. Bcmyn. CyyacHuii eTan po3BUTKY CyCIIBCTBA XapaKTePU3Y€EThCsl CTPIMKUAM 301UIBIICHHSIM KiTBKOCTI
iHopMalii B 6araTbox rary3sx 3HaHb,  TAKOK PO3BUTKOM HOBHX HAyKOBHX HaIpsAMiB. 3a0€3MEUUTH CTYICHTIB
HOBHMH 3HaHHSMHU B Taly3sX, 1[0 BUHUKAIOTh, 1 IPH [[bOMY HE YIIEMHUTH IXHill iHTepeCc y BUBUCHHI OCHOBHHUX
JIMICLIUILTIH, SIKi BXKE BXOIATh B HABYAJIbHI IPOTPaMH, € HEpEIbHIM Yepe3 HEMOMKIIMBOCTI 30UTBIIIEHHS HABYAIBHOTO
HaBaHTa)XeHHA. ToMy IIUISIX BUPILIEHHS TaKOi CYIEPEIHOCTI MDK 3pOCTAalOYMMHU OTOKaMH iH(opMartii, 000B'I3k0Boi
JUTSL TTI3HAHHS MOJIOZIIO, 1 OpakoM Yacy Ha ii 3aCBOEHHS, MOXKHA 3HAWTH B MPOIIEC] 3ITUTT CYMIKHUX rajiay3en
3HaHb B €IMHY MPEIMETHY LUTICHICTh. 3 OISy Ha IIe Memoro poOoTH € GopMyBaHHs MPodeciiiHOT KOMIIETEHTHOCTI
YKpalHCHKUX CTYAEHTIB 3aCO00M iHTETPOBAHOTrO HaBYaHHA. {71 HOCATHEHHS HA3BaHOT METH BUKOPUCTOBYBAJIHCS:
Memoo0 BUBUEHHS Ta aHaJli3y HAYKOBOI JTepaTypH 3a TEMOIO JOCIIKEHHS Ta Men o0 MOMCIIOBAaHHS IPOLIECY
HaBYaHHA MalOyTHIX (axiBIIiB 3 OyXraiTepchkoro 00Ky 3ac000M IPeaMETHO-MOBHOTO 1HTETPOBAHOTO HABYAHHSL.
Pe3ynvmamu npoBeeHOTO JOCTiIKEHHS Al HaM 3MOT'Y BU3HA4YUTH [IEBHI cTparterii 3 popMyBaHHA podeciitHol
KOMIIETCHTHOCTI MailOyTHiX (haxiBIliB 3 OyXranTepchbKkoro o0Iiky, a came: 1) BUBUSHHS 3MiCTy (paxoBOro Mpeamera
3AIHCHIOETHCS JIMIIIE IHO3EMHOO MOBOIO, aJIe 3 MOMKJIMBICTIO IPOJIOBKYBATH CIUIKYBaHHA 3 BUKJIAadeM 3a TEMOIO,
1[0 BUBYAETHCS, 32 JOMOMOTOI0 OH-JIaiH 4aTy (€MUHOI YMOBOIO € CIUIKYBaHHS TUIbKU aHITIIHCHKOIO MOBOIO);
2) cTyAeHTaM IPOIOHYIOThCS Pi3HI BepCil 0MHOTO i TOro caMoro aHNIiHCHKOro MpodeciifHOro TeKeTy (afanToBaHa
Bepcisd, HaMiBaJalNTOBaHA BEpCisi Ta aBTCHTUYHA BEpCis) 3aJeXKHO BiA PIBHSA 3HAHHS 1HO3EMHOI MOBH;
3) mpodeciiiHi aBTEHTUYHI TEKCTH 32 TEMOIO JIEKi1, K1 BiniOpaHi 3 pi3HUX CKOHOMIYHHX KEPEIT, PEKOMEHIYIOThCS
JUTSE CAMOCTIMHOTO BUBUCHHS CTYACHTAMHU 1 IX CTUCIIOTO OOTOBOPEHHS i1 Yac 3aHATh; 4) 000B’SI3KOBE CTUCIIS

57



Bicnux KHJTY. Cepis Ileoacocika ma ncuxonoeisi. Bunyck 33. 2020

MIOBTOPEHHS YCiX YaCTHH MaTepiaiy (K mpodeciiiHux, Tak i JIHrBiCTUYHUX) Y IPOIIeCi BUBYCHHS MOAIBIINX
TeM; 5) poboTa 3 eleKTPOHHUMHU KecaMu sIK TPaKTHYHE 3aCTOCYBaHHS HAO0yTHUX 3HaHb. MU IIAIIIN 6UCHOBKIS,
1[0 BMNPOBAPKCHHS MPEIMETHO-MOBHOTO 1HTEPOBAHOIO HABUAHHS MiABHUILYE €PEKTHBHICTH i MOTHBALiIO
HABYAJILHOTO MPOLECY 1 cripusie GopMyBaHHIO MPO(eciiiHOT KOMIIETEHTHOCTI Ta IHIIOMOBHHMX YMiHb MaiOyTHiX
(axiBLiB 0OJIKOBOT CIIPABH.

KurouoBi ciioBa: npeaMeTHO-MOBHE IHTErpOBaHE HABYaHHS, BOJOAIHHS 1HO3EMHOIO MOBOIO, MpodeciiiHa
MaicTepHicTh, MaitOyTHI (axiBui 3 OyXraaTepchbkoro ooOmiky.

Boanap C. B. Onecckuii TOProBo-3koHoMu4YecKuii HHCTUTYT KHEBCKOro HAMOHAJIBLHOIO TOProBO-
IKOHOMHYECKOT0 YHHBEPCUTETA

®opMupoBaHue IMNpodeccHOHANIBHOH KOMIETEHTHOCTH Oyaymiux OyXrajTepoB HOCPeACTBOM
UHTErPHPOBAHHOIO 00y4YeHHsI

AHHoTanus. B cratbe packpbiBaercs npooiema GopMupoBaHus MPO(HECCHOHATBHON KOMIETEHTHOCTH OYIyIITHX
CIenHaNuCTOB B chepe yuyera U ayauTa MOCPEACTBOM IPEIMETHO-SI3bIKOBOTO HHTETPUPOBAHHOTO O0YyUEHHS.
CoBpeMeHHbII TaIl Pa3BUTHsI OOIIECTBA XapaKTePHU3YeTCs CTPEMHUTEIBHBIM IPUTOKOM HH(OPMALK BO MHOTHUX
paHee CyILIECTBYIOLIMX OOJACTAX 3HAHWil, a TaK)Ke pa3BUTHEM HOBBIX HayuHbIX HampaBieHuil. ObecrnednTh
CTY/ICHTOB 3HAHMSIMHU O HOBBIX OTKPBITHSIX BO BHOBb BO3HHKAE€MbIX OTPACIISX HAYKH, TEXHUKH U IPOM3BO/ICTBA
HE TPEICTAaBIIETCS PeabHBIM M3-32 HEBO3MOXKHOCTH yBEJIHUYCHHUS yueOHOU Harpysku. IlosTomy pemeHue
poOIeMbl IPEATIATacTCs B CIMSHUN CMEXHBIX 001acTeil 3HaHUS B €IMHYIO0 IIPEIMETHYIO LIEIOCTHOCTD, 8 IMEHHO
HMHOCTPAHHBIH SA3bIK U IPeIMeT NPo(ecCHOHATEHON HAIIPaBIEeHHOCTH (B HAILIEM CIIy4ae, IPeIMeT MO CIEUaIbHOCTH
“OxoHoMHEKa”). OTIpeeIeHbl OCHOBHBIE CTPATETHH, KOTOPBIE CIIEAYEeT yUUTHIBATh IPH HHTCTPUPOBAHHOM O0Y4YEHUH
OyIyIMX CIICIHATHCTOB B chepe yuera u ayauTa. [IpeacraBieHsl pe3yabTaThl SKCIEPUMEHTAIBHOTO O0yYEHHS.
KiroueBble cji0Ba: MpeaMETHO-SI3bIKOBOE HHTETPUPOBAHHOE OOyUYCHHE, BIIaJCHHE MHOCTPAHHBIM S3BIKOM,
npo(eCCHOHATBHOE MAaCTePCTBO, OyAyIIME CIEIMATUCTHI B cepe yueTa U ayauTa.

Introduction (problem statement). The rapid integration of Ukraine into the European Union,
expansion of international cooperation, increasing contacts with the representatives of the other
countries in economic sphere have brought to the idea of renovating the requirements to the professional
training of future economists who are supposed to speak a foreign language at the advanced level
to be competitive at the world labour market. The State Education Development Programme of Ukraine
until 2021 and National State Education Standards of higher education emphasize that graduates
obtaining business and commerce degrees must have generic and professional competences along
with a foreign language competence to communicate effectively in a professional domain.

To find appropriate ways to solve this problem, we focused our attention on the content and language
integrated learning (CLIL) as an effective training approach which is widely accepted in the western
countries nowadays. According to Tarnopolsky (2012), "integration" is a process that ensures parallel
acquisition of knowledge from certain non-linguistic disciplines together with the acquisition of
the target language and the skills of communicating in it (p. 73). The term content and language
integrated learning was introduced by Marsh (2002) who stated that every kind of language learning
in which a target language is also used for teaching students non-linguistic content could be called CLIL
(p. 15). Its dual-focused character is considered to be a challenge both for teachers and students
as it represents a combination of learning a major subject context and a foreign language (Leshchenko
& Halatsyn, 2018, p. 17). CLIL includes the subject specific vocabulary, grammatical structures
and functional expressions needed for gaining knowledge of a curricular subject and communicating
ideas (Bentley, 2010).

The analysis of recent research and publications. Different aspects of CLIL have been
researched lately: genre-based pedagogy to facilitate students’ learning of content knowledge and
academic literacy (Yuen & Heeseon, 2018); initiation-response-feedback approach as a technique
to ensure meaningful communication (Campuzano, 2018); use of 3D multi-user virtual environment
as Open stimulator which entails a tour of the students' avatars on a virtual island (Fokides & Zampouli,
2017); technology-enhanced content and language integrated learning, in particular, use of Wikispaces
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and Knowledge Forum as virtual collective knowledge construction spaces (Zhao & Lei, 2017) and use
of wiki tools in out-of-class and in-class activities and collaborative learning within the subject of
Social Science (Froldova & Simonova, 2016).

The challenge of teaching professionally oriented oral and written communication in English
using integrated approach has also inspired Ukrainian scholars who explored the subject in a number
of works. They have investigated the application of CLIL while acquiring the knowledge of such
non-linguistic disciplines as: “Engineering Technology” (Popel, 2015), “High math” (Lazorenko, 2016);
“Pharmacy” (Horpinich, 2014); “Basics of economics” (Bodnar, 2016); “Navigation” (Primina, 2017).
However, it didn’t solve all the problems and unfortunately, didn’t come into the mass education
in Ukraine.

Thus, the purpose of our study is to examine the implementation of CLIL for training future
accountants in Ukrainian tertiary schools and to determine the strategies of its effective application
in the process of training. In the research, the following methods were applied: the comparison and
system analysis of psychological, pedagogical, methodological sources; education process monitoring;
modelling of the education process within the concept of CLIL; experimental training of students
majoring in accounting; the data processing. Thus, the relevance of the research is based on the needs
to train students majoring in accounting, who will be able to communicate fluently in English on
the professional topics.

The results of the study. The conducted research was carried out in Ukraine in two state higher
education institutions (Odesa Trade and Economics Institute and Odesa National University of
Economics) at the accounting faculties. The 2nd-year students, who had the initial levels B1-B2 of
the English language proficiency according to the Common European Framework of Reference for
Languages and gave a written consent to participate in the research, joined the experimental course.
Overall, 108 students of specialty 071 “Accounting and Taxation” were enrolled.

The research was based on the author’s CLIL course for the 2nd-year students created on the basis
of the major subject “Macroeconomics”. It embraced lecture material, which consisted of such themes
as: “Introduction to macroeconomics; Output and income; Inflation and deflation; Monetary policy,
Accounting by types of economic activity, Accounting policy of the enterprise”; the terminological
vocabulary given in various lexical combinations and linguistic environments with the examples from
the “Financial Times”; accounting information presented in interactive schemes, tables, diagrams;
authentic accounting documents, statements; electronic cases which help to activate professional
knowledge and to develop oral skills in English; tasks for students’ reasoning, idea interpreting,
brainstorming. The texts of the lectures were constructed in such a way that the terminological
vocabulary was constantly repeated from text to text ensuring its multiple use, that is considered
obligatory according to Martynova’s (2017) theory of complete mastering the linguistic material.
The textual material gradually increased in volume, including both new information and information
from the previous theme. Such organization of the material helped the students to understand
the interconnection between the parts of the professional material and master the linguistic material.

The research data were collected using the following measurement instruments: interviewing,
pre- and post- course assessment which included the measurement of the students’ language and
professional proficiency. The following criteria of the measurement according to the aim of
the research were chosen: 1) linguistic — to check general language skills and occupational language
skills; 2) professional — to check subject matter theoretical knowledge and subject matter practical skills.
The indicators of assessment criteria of students’ skills were measured by the means of 100 scores
according to the ECTS scale that uses gradation of A, B, C, D, E, F.

The pre- and post-course tests had a similar structure during all stages of the assessment and
similar professional and linguistic content for both groups: EG (experimental group) and CG
(control group). The pre-course tests were held at the beginning of the academic year (in September),
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the post-course tests were held at the end of the semester (in December) during class time and consisted
of 2 parts: tests on language proficiency and assignments on subject matter (theoretical knowledge
and practical skills). The data were analysed using Microsoft Excel 2010. The pre-tests consisted
of 5 topics which the students had learned the previous year according to their university curriculum:
“Economy and economics”, “Financial institutions”, “Globalization in Business”, “History of companies”,
“Competition in business”. The language proficiency was verified by means of lexical testing based
on the learned material (economic terms / notions, terminological phrases / sentences, sociocultural
items). The tasks were: to match, to fill in the gaps, to choose the correct variant, to give own variant
to the question. The professional proficiency was verified by means of doing the professional assignments
in English. The tasks were: to choose the correct definition of the economic phenomena, explain
the accounting notions, answer the subject questions, solve economic problems, fill in the statements.

The CLIL course lasted one semester (2018-2019) and had 56 hours of in-class activities along
with 50 hours of self-study. The classes were held 2 times a week. All students were divided into
two groups: EG which studied according to the CLIL programme and CG which learned ESP and
major subjects (in Ukrainian) according to the specialty training curriculum. Both groups consisted
of 54 students each. In the CG groups, two teachers (a lecturer in economics and an English teacher)
provided the educational process. In the EG, the CLIL classes were held according to the curriculum
of the major subject (lectures and seminars) in English. One teacher who was provided with
the corresponding teaching materials (the author‘s CLIL course) and methodological guidelines how
to conduct effective CLIL, developed by Martynova, Bodnar (2017) conducted these classes.
The programme requirements for the students of the second course were identical for both groups.

The research was based on the following teaching strategies: 1) subject content learning was
done only in a foreign language but with the opportunity to continue communicating with the teacher
on the topic under study by means of on-line chatting in case of some misunderstanding of the material
(the only condition was communication in English); 2) some versions of one and the same English
professional text (adapted version, semi-adapted version and authentic version) were offered to
the students; 3) professional authentic texts on the theme taken from different economic sources were
recommended for students’ independent reading; 4) compulsory revision of all parts of the material
(both professional and linguistic) in the process of learning the subsequent topics; 5) work with
electronic cases as a practical application of the obtained knowledge.

The experimental study was performed according to the University timetable and included
the following. The lectures in the subject were conducted in English. At the beginning of each lecture
future accountants got acquainted with the main professional linguistic material which was planned
to be in the lecture. The English lecturer presented the key economic concepts, demonstrated the words
usage in different professional environments, compiled a semantic concept map. This step is proved
by the words of Cenoz (2015) who indicates that the language of the subject content should be
accessible and understandable to provide mutual interaction. The introductory lecture was adapted
to the level of students in a foreign language. To make the lecture material more available to the students,
the lecturer accompanied his speech with Multimedia Presentation Software — Slide Dog to integrate
sound, images, videos and animations to create memorable images of new professional items and
engage students into the interactive learning process. Besides, during the lecture the students could
send SMS text messaging to the lecturer with the questions arisen, the lecturer viewed these text
messages on a computer screen, while he was giving a lecture, and paid more attention to that part
of the material which turned to be unclear to the students.

At the next lecture a semi-adapted version of the lecture material with new information and
partly with the revision of the previous one was presented. There was the distribution of handouts
to the students to facilitate interaction during the lecturing process. These handouts provided
the professional material for students to reflect upon, analyse, and discuss some points together
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in an interactive way. The mini-cases to solve were offered to the students to apply the ideas of
the lecture into practice. At the end of the class, to check if the students achieved the learning objectives,
they got the task to write the new items they learned.

A-recorded authentic version of the lecture from London Business School was offered to the students
as a self-study out-of-class work. After it they could discuss it in English with the lecturer by means
of on-line chatting in case of some questions arising. The access to it was given through a University
electronic library, web-based resources. The following parts of work were conducted identically.
The main condition was compulsory revision of the professional material in the process of learning
the subsequent topics. It was done in the way of questioning, furnishing with quizzes and short answers,
solving mini-cases, presenting review slide-shows. At the seminars the students worked with topical
electronic cases based on the authentic documentation of the enterprises as a practical application
of the obtained language and professional knowledge, discussed disputable questions proving own
points of view with the facts from the lecture material, analysing authentic articles taken out of different
economic sources to compare the information, had meetings in English with the representatives of
the Ukrainian accounting structure and foreign guests.

At the end of the semester the post-course test was conducted to measure the students’ achievement.
The pre-course assessment showed the following results. According to the linguistic criterion:
1) the average indicator of the level of general language skills in the students of the control group
was 70 points (D) according to the ECTS scale, and the average indicator of the level of the general
language skills in the students of the experimental group was 71 points (D); 2) an average indicator
of the level of the occupational language skills in the students of the control group was 65 points (E);
an average indicator of the level of the occupational language skills in the students of the experimental
group was the same — 65 points (E).

According to the professional criterion: 1) the average indicator of the level of subject matter
theoretical knowledge in the students of the control group was 64 points (E), and the average indicator
of the level of the subject matter theoretical knowledge in the students of the experimental group was
63 points (E); 2) the average indicator of the level of the subject matter practical skills in the students
of the control group was 60 points (E), and the average indicator of the level of the subject matter
practical skills in the students of the experimental group was 61 points (E).

The post-course assessment conducted after the completion of CLIL programme showed
the following results. According to the linguistic criterion: 1) the average indicator of level of general
language skills in the students of the control group was 74 points (remained at level D), while
the average indicator of the level of the general language skills in the students of the experimental group
was 80 points (increased to C); 2) the average indicator of the level of the occupational language skills
in the students of the control group was 69 points (increased to D), while the average indicator of
the level of the occupational language skills in the students of the experimental group was 76 points
(increased to C).

According to the professional criterion: 1) the average indicator of the level of subject matter
theoretical knowledge in the students of the control group was 68 points (increased to D), while
the average indicator of the level of subject matter theoretical knowledge in the students of
the experimental group was 78 points (increased to C); 2) the average indicator of the level of subject
matter practical skills in the students of the control group was 65 points (remained at level E), while
the average indicator of the level of the subject matter practical skills in the students of the experimental
group was 75 points (increased to level C).

Table 1 shows the results of the tests before and after the course.
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Table 1
Pre-and post-course assessment results
Groups Criteria
Linguistic Professional
General Occupational Subject matter Subject matter
language language theoretical knowledge practical skills
pre post pre post pre post pre post

EG 71 80 65 76 63 78 61 75
CG 70 74 65 69 64 68 60 65

From table 1 it can be seen that the students of the EG demonstrated higher levels of language
and professional proficiency than the students of the CG. The level of the general language skills
increased by 9 % in the EG and only by 4 % in the CG; the level of the occupational language skills
increased by 11 % in the EG and by 4 % in the CG; the level of subject matter theoretical knowledge
increased by 15 % in the EG and 4 % in the CG; the level of subject matter practical skills increased
by 14 % in the EG and 5 % in the CG. The percentage increase is shown in Table 2.

Table 2
Percentage increase of language proficiency and professional proficiency
Groups Percentage increase
Linguistic Professional
General Occupational | Subject matter Subject matter
language language theoretical knowledge practical skills
EG 9 11 15 14
CG 4 4 4 5

At the end of the semester, the interviewing of EG students concerning their attitude to the CLIL
programme was conducted. 95 % of students positively evaluated this approach (55 % emphasised that
they improved both language proficiency and professional knowledge; 23 % stated that they started
to understand the subject content much better; 9 % said that they could easily make a professional
report in English; 8 % answered that they had already used English while interacting with foreign
colleagues) and 5 % showed an indifferent attitude. Thus, the conducted interviewing also confirmed
the idea of introducing the CLIL programmes into the tertiary educational process.

Discussion. The discussion focuses on advantages and drawbacks of integrated learning in
the University educational environment, the necessity of CLIL programme application in the Ukrainian
universities and the strategies of effective content and language integrated learning.

The number of authors identified both advantages and disadvantages of CLIL. The most distinctive
advantages are connected with: raising learner linguistic competence and confidence; increasing
vocabulary learning skills and grammatical awareness; developing risk-taking and problem-solving
skills in learners and teaching to learn through the foreign language (Coyle, 2007, p. 104-105); improving
language performance in the target language without devoting extra time to teaching efforts (Karimi,
Lotfi, & Biria, 2017); increasing students’ motivation to learning foreign languages and reflections
on their professional experience (Lasagabaster, 2017); developing students’ target language
communication skills mostly subconsciously through their learning in the target language the content
matter from the majoring subjects (Tarnopolsky, 2012); developing learners' cognitive flexibility,
communication skills, meaningful interaction, skills for working life and intercultural awareness,
and thus enhancing students’ international academic mobility and employability for the labour market
(Yang, 2017). It should be also noted that CLIL saves time within the overall curriculum. If content
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and language are learnt and taught in integration and not in isolation the time available for the teaching/
learning process of a content subject and a foreign language doubles; length of study time both for
language and content subject can thus be reduced considerably, and as a consequence, more languages
can be introduced into the curriculum (Wolff, 2003, p. 2). All these advantages testify that CLIL
approach is of great help for developing students’ professional and foreign language competences.

However, there are certain disadvantages, such as: real communication is not feasible in a classroom,
and teacher-student interaction in CLIL education is very similar to parent-child interaction; a great
focus is made on the content disregarding the language component of this approach (Campuzano,
2018); the possible decrease in the level of the subject matter is due to the oversimplification of
the language because of the lack of learners’ linguistic ability in the foreign language (Gonzalez,
2013); students lack basic words and expressions in English used in content subjects (Xiao, 2016);
only the learners who have a high level of language proficiency feel satisfaction with the CLIL
approach, the others experience discomfort trying to learn a subject-matter content in a foreign
language (Yang, 2016).

In this research work the author tried to take into account the above-mentioned advantages
and drawbacks and to develop the strategies which could be appropriate for Ukrainian students
majoring in accounting. Firstly, the main drawback outlined by many scholars was connected with
a “lack of professional terminology in English used in content subjects” (Xiao, 2016) or
“oversimplification of the language” (Gonzalez, 2013) or “discomfort of trying to learn a subject
content in a foreign language” (Yang, 2016), that’s why the first part of every lecture was devoted
to developing professional linguistic skills before starting work with the subject lecture material.
Moreover, a compulsory revision of all the linguistic material under study was involved in the process
of learning the subsequent themes and the text complexity was gradually increasing from an adapted
version to semi-adapted version and later to authentic version. Secondly, not to have “parent-child
interaction” (Campuzano, 2018), the students had interactive lectures where communication occurred
in both directions and the students had an opportunity to be active participants in the learning
process. Thirdly, to develop not only English listening comprehension skills (Dallinger, et al., 2016),
the students had a self-study work during which they read various accounting texts on the theme
under consideration taken from different authentic economic sources. Thus they developed English
reading skills and got professional knowledge. Fourthly, the work with electronic cases had to prove
that focus of learning was made not only on “the content disregarding the language component”
(Campuzano, 2018) but on a foreign language too, using it for a practical application of the obtained
knowledge while working with cases. Besides, the use of slide shows during the whole process
of learning invested substantially into the CLIL by engaging the students into the interactive
memorising process.

All these strategies had their way in the author’s CLIL course on Macroeconomics presented
in English which helped the students majoring in accounting develop communicative competences
in professional interaction, eliminate the gap between language learning and major subjects, acquire
the capacity to use every language unit in its maximum possible linguistic and professional
environments, develop four language skills needed for future economists. Thus, we completely
agree both with Bicknell, who posed a rhetoric question “Why we should teach Business English
traditionally if CLIL can do it much more efficiently?” (2009, p.7), and with Dallinger, et al (2016)
who, using a figure of speech, said that this method can kill two birds with one stone.

Conclusion and prospects for further research. The detailed analysis of scientific literature
shows that CLIL has become an integral part of modern educational tendencies both in Ukraine and
in the world, offering a wide range of possibilities for students. Such method opens up a new horizon
for improving the Ukrainian education system and attention to diversity, as it provides resources
and teaching aids with enormous potential for enhancing non-linguistic students’ training.
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The analysis of the results of our study allowed us to single out some teaching strategies which
showed the effectiveness of the CLIL programme introduction into training future accountants,
namely: learning subject content in a foreign language and discussing it with the teacher by means
of on-line chatting; using some versions of the English professional text (adapted version, semi-adapted
version and authentic version); reading professional authentic texts on the theme taken from different
economic sources to compare them; compulsory revising parts of the material (both professional
and linguistic) in the process of learning the subsequent topics; working with electronic cases
as a practical application of the obtained professional and linguistic knowledge. Through these
strategies all the students were involved in professional activities in English and got an opportunity
to proceed from training communication to a real business discourse.

We see the perspectives of our future research in exploring the process of CLIL implementation
in Ukrainian high schools as a means of intensification of the teaching process.

REFERENCES

Bentley, K. (2010). The TKT course: CLIL module. Cambridge: Cambridge University Press.

Bicknell, H. (2009). Will CLIL kill BE? Business Issues, 72, 7-8.

Bodnar, S. (2016). Content and language integrated teaching to Ukrainian University students majoring
in economics, Advanced Education, 6, 53-59. doi:10.20535/2410-8286.73872

Campuzano, J. M. (2018). Initiation-respond-feedback in content language integrated learning.
Revista Universidad y Sociedad, 10 (4), 149-153. Retrieved February 24, 2019 from
https://www.researchgate.net/publication/330672842 Initiation-Response-Feedback in Content
Language Integrated Learning

Coyle, D. (2007). CLIL — a pedagogical approach from the European perspective. In N. van Deusen-Scholl
and N. H. Hornberger (Eds). Encyclopedia of Language and Education. (Vol. 4, pp. 97-111).
New York, NY: Springer. doi: 10.1007/978-0-387-30424-3 92

Dallinger, S., Jonkmann, K., Hollm, J., & Fiege C. (2016, Feb.). The effect of content and language
integrated learning on students’ English and history competences — Killing two birds with one stone?
Learning and instruction, 41, 23-31. doi: 10.1016/j.learninstruc.2015.09.003

Gonzalez, J. M. (2013). (In)compatibility of CLIL and ESP courses at university. Language Value,
5 (1), 24-47. Retrieved from http://dx.doi.org/10.6035/LanguageV.2013

Fokides, E., & Zampouli, C. (2017). Content and language integrated learning in OpenSimulator
project. Results of a pilot implementation in Greece. Education and Information Technologies,
22 (4), 1479-1496. doi: 10.1007/s10639-016-9503-z

Froldova, V., & Simonova, 1. (2016). Teaching/learning social sciences through content and language
integrated learning supported by Wiki tools. Advanced science letters, 22 (5-6), 1585-1588. doi:
10.1166/as1.2016.6692

Karimi, P, Lotfi, A. R., & Biria, R. (2017). Efficacy of content and language integrated learning
pedagogical techniques in improving aviation students’ engagement in attaining specific learning
outcomes. Journal of Teaching English for Specific and Academic Purposes, 5 (4), 781-791.
doi: 10.22190/JTESAP1704781K

Lasagabaster, D. (2017). Integrated content and foreign language learning. What do CLIL students
believe? Journal of Immersion and Content-based Language Education, 5 (1), 4-29. doi:
10.1075/jicb.5.1.01las

Leshchenko, M., Kochanowski, J., & Lavrysh, Yu. (2018). The role of content and language integrated
learning (CLIL) at Ukrainian and Polish educational systems: challenges and implication.
Advanced Education, 9, 17-25. doi: 10.20535/2410-8286.1333409

Marsh, D. (2012). Content and language integrated learning (CLIL). 4 Development Trajectory.
University of Cordoba. Retrieved February 20, 2018, from: helvia.uco.es/xmlui/bitstream/
handle/10396/8689/2013000000658.pdf?sequence=1

64



Bodnar S. Developing future accountants' professional competency through content and language integrated learning

Martynova, R., & Bodnar, S. (2017). Pedagogicheskiye osnovy integrirovannogo protsessa obucheniya
obrazovatel'noy i inoyazychnoy rechevoy deyatel'nosti: Monografiya [Pedagogical bases of
the integrated process of teaching educational and foreign speech activity: Monograph]. Odessa,
Ukraine: Osvita.

Natsionalna stratehiya rozvytku osvity v Ukraina na period do 2021 roky [National Strategy for
the Development of Education in Ukraine until 2021] (2013). Retrieved February, 24, 2019
from http://zakon3.rada.gov.ua/laws/show/344/2013#n10

Tarnopolsky, O. (2012). Constructivist blended learning approach to teaching English for specific
purposes. London, England: Versita. doi: 10.2478/9788376560014

Xiao, J. F. (2016). Integrated English in China — An effective CLIL model of foreign languages and
cultures learning. International Journal of Innovation and Research in Educational Sciences, 3 (4),
234-242. Retrieved from https://www. unifg.it/sites/default/files/ allegatiparagrafo/06-07-017/
xiao_integrated english in_china an_effective clil model.pdf

Yang, W. (2016). An investigation of learning efficacy, management difficulties and improvements
in tertiary CLIL programmes in Taiwan: A survey of stakeholder perspectives. Latin-American
Journal of Content and Language Integrated LACLIL, 9 (1), 64-109. doi: 10.5294/1aclil.2016.9.1.4

Yang, W. (2017). Tuning University undergraduates for high mobility and employability under
the content and language integrated learning approach. International Journal of Bilingual Education
and Bilingualism, 20 (6), 607-624. doi: 10.1080/13670050.2015.1061474

Yuen, Yi., & Heeseon, J. (2018, Oct.). Impact of genre-based pedagogy on students’ academic literacy
development in content and language integrated learning. Linguistics and Education, 47, 36-46.
doi: 10.1016/j.linged.2018.08.001

Zhao, K., & Lei, C. L. (2017). Technology-enhanced content and language integrated learning
in Chinese tertiary English classes: Potentials and challenges. In Hayo Reinders, David Nunan
and Bin Zou (Eds.), Innovation in Language Learning and Teaching: the Case of China (pp. 89-113).
New Language Learning and Teaching Environments. doi: 10.1057/978-1-137-60092-9 5

Wolff, D. (2003). Integrating language and content in the language classroom: Are transfer of knowledge
and of language ensured? ASp, 35-46.

65



