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Abstract. The syllabus is designed according to the requirements of the educational and scientific curriculum
“English Language and Literature (language of instruction — English)” of preparing international students
of the second (master) educational level for two years (120 ECTS) for the specialty Ne 035 “Philology” and
for the specialization Ne 035.041 “Germanic languages and literatures (translation included), first language —
English” within field of knowledge Ne 03“Humanities”(Order of the Ministry of Education and Science
of Ukraine of 20 June 2019, Ne 871).This educational and scientific syllabus includes theoretical and practical
courses in the most recent branches of linguistics and literary studies, psychological and pedagogical disciplines,
including methods of teaching English, with the focus on the issues of multiculturalism and intercultural dialogue.
It offers students to choose among two selective blocks of academic disciplines: 1) “English in Multicultural
Learning Environments” and 2) “Modern Literature of English-Speaking Countries” and compulsory teaching
practice in higher school. It also provides students with the opportunity to acquire the professional qualification
“Higher School Teacher (English language and literature)”.

Key words: theories of languages, theories of teaching, theories of learning, acquisition theories, curriculum
theories, material development theories, assessment theories, basic categories of methods of teaching foreign
languages at universities, educational documents, course books, types of curricula, intercultural methodical
competence, socio-cultural competence, intercultural communicative competence, knowledge and skills, study
skills, professional competences, experiential activities, reflection on activities as learners and as future teachers,
reflective practice, theoretical input, teaching experience, teaching practice, lesson observation, micro-teaching,
actual teaching, project work on professional issues, methodology, overall criteria, language development course,
activity-based methodology, learner-centered methodology, problem-solving and learning-by-doing activities,
learner—centered methodology, use of trainees’ life experience, the principle of modeling, listening skills,
reading skills, speaking skills, writing skills, structures, phonology, vocabulary, principles of assessment, the aims
of the assessment, formative assessment, summative assessment, innovative approaches to modern understanding
of provision (resources) for education and teaching, research publications, jigsaw method as an intensive exchange
of resources, student teacher’s learning achievements portfolio, schemes of analysis and evaluation of texts, visuals,
exercises and tasks, finding levels of communicative orientation, multimodality and reflexivity of exercises
and tasks, reflective diaries, modification of lessons from textbook thematic cycles, adaptation of authentic texts
and visuals to the teaching aims, principles of teaching materials development, development of multimodal visuals,
designing teacher’s notes for sessions, designing psychologically safe and comfortable learning environment,
creation of the course portfolio.

BupkyHn JI. B., IlonomapsoBa B. A. KuiBcbkuii HanionanbHuii ynisepeurer imeni Tapaca IlleBuenka
IIporpama HaBYaAbHOI AMCHUIIIHY ""MeToAHKAa BUK/IAJAHHS TA BUBYEHHS iHO3eMHHUX MOB Y 3aKJIaaxX
BHIIOI ocBiTH"

AHorauis. [Iporpamy po3po06ieHO BiIOBIAHO 10 BUMOT OCBITHBOI Ta HAYKOBOI IPOTrpaMu “AHIiiicbka MOBa
Ta JiTepaTypa (MOBa BUKJIAaHHS - aHDIIHChKA)” MiATOTOBKU 1HO3EMHHUX CTYAEHTIB APYroro (MariCTepchKoro)
OCBITHBOTIO PiBHA MpoTAroM ABox pokiB (120 ECTS) 3a cnenianshicTio Ne 035 “®Dinosnoris” Ta 3a creniaizawieto
Ne 035.041 “T'epmaHChbKi MOBH Ta JIITEpaTypy Mepekia (BKIIOUYCHO), TIepilia MOBa — aHITIHChKa B MEXKax rajy3i
3HaHb Ne 03 “I'ymanitaphi Hayku™ (Haka3 MiHicTepcTBa ocBiTH 1 Hayku Ykpainu Bix 20 gepBHs 2019 p., Ne 871).
[Iporpama OXOIUTIOE TEOPETUYHI Ta MPAKTUYHI KypcH 3 OCTAHHIX Tally3eil MOBO3HABCTBA Ta JITEpaTypO3HABCTBA,
TICUXOJIOTO-TIearOr iYHUX AUCIUILTIH, BKITIOYAI0UH METOIU BUKIAJaHHS aHIJIHCHKOT MOBH, 3 aKIIGHTOM Ha ITUTaHHAX
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MYJIBTHKYJABTYpaJTi3My Ta MDKKYJIBTYpPHOTO Aianory. CTyIeHTH MOXKYTh OOMPaTH MiXK ABOMA BUOIPKOBUMH OIIOKaMHU
HaBYATBHUX JUCLUILIIH: 1) “AHniilickka MOBa B NOJIIKYJIBTYpHOMY HaBYaJIbHOMY cepeqoBuili” Ta 2) “CydacHa
JliTepaTypa aHIJIOMOBHUX KpaiH~ Ta 000B’s3K0OBa MPAKTHKA BUKIAAaHHS Y BUILIiH mikoui. [le Haxae cryneHTam
MOXJIMBICTh 3100yTH npodeciiiny kBamidikaniro “Bukinagad BUIOT MIKOIH (aHIIIHCbKA MOBA Ta JIiTeparypa)”.
Kurouosi ciioBa:Teopii MOB, Teopii HaB4aHHS MOBaM, T€Opii BUBYEHHs MOB, TCOpii ONIaHyBaHHS MOBOIO, TEOPIi
PO3pOOKH HaBYANBHHUX MpOrpaMm, Teopii po3poOKM HaBUAIBHHMX MarepialiB, Teopii OIiHIOBaHHS, OCHOBHI
METOIM BUKJIAJaHHSA 1HO3EMHHX MOB B YHIBEpCHTETaX, HaBUQJIbHI JOKYMEHTH, HaBYaJbHI MOCIOHUKH, TUIH
HaBYQJIBHHUX MPOrpaM, MIKKYIbTypHa METOJWYHA KOMIIETEHTHICTh, COIIIOKYJbTYpPHAa KOMIIETCHTHICTB,
MIDXKKYJIbTypHA KOMYHIKaTHBHA KOMIIETEHTHICTh, 3HAHHS Ta BMiHHSI, HABUYKH, PO ECiiiHI KOMIETEHTHOCTI,
pedaekcuBHUN aHaNI3 ASUIBHOCTI YYHIB 1 yUUTeNiB, peUIeKCHUBHA IPAKTHKA, JOCBi] BUKIaJaHHS, IPAKTHKA
BUKJIaJJaHHS], CIIOCTEPEKEHHS 32 YpOKaMHU, MiKpO-HaBYaHHsI, IPOEKTHA poOoTa 3 IpodeciiiHuX MUTaHb, METOANKA,
3araljibHi KpUTepii, Kypc HaB4aHHS MOBJICHHS, METOAMKA IisUTbHICHOTO ITiIXOy, HAaBUYaHHs1, OPIEHTOBAHE HA Y4HS,
poOJIeMHE HaBYAHHS, BAKOPUCTAHHS )KUTTEBOTO TOCBI/Y CITyXadiB, PUHIIMIT MOJICIIIOBAHHS, BMIHHS ay/lIFOBaHHSI,
BMIHHS YATAHHS, MOBJICHHEB] BMiHHS, BMiHHS TTUChbMa, JOHOJIOTIsI, CIOBHUKOBUH 3arac, MPUHIIUITK OI[IHIOBAHHS,
il oliHIOBaHHS, (GOpMaTHBHE OILIHIOBAHHS, MiJCYMKOBE OLIHIOBAaHHS, iIHHOBAIIMHI MIAXOAU IO Cy4aCHOTO
PO3yMiHHS 3a0e3MeUeHHS HaBYaJIbHO-METOINYHIX PECypCiB A OCBITH Ta BUKJIAJaHHs, HAayKoB1 myOmikarii,
METOJI [PKUI'CO SIK IHTEHCUBHUI 0OMIH pecypcaMu, METOANYHE MOPTQOIIio HABYAIBHUX JOCATHEHb, CXEMHU aHAI3Y
Ta OLIHKHY TEKCTIB, Bi3yaJbHUX MaTepiaiB, BIPAB Ta 3aBJaHb, 3HAXOMKCHH PiBHIB KOMYHIKaTUBHOI OPi€HTOBAHOCTI,
MYJIBTUMOAAIBHOCTI Ta peIIEKCUBHOCTI BIIPaB Ta 3aBIaHb, pe()ICKCHBHI IIOJCHHUKH, MOAUGiKaLis YPOKiB
13 TEMATUYHUX LUKIIB MIAPYYHHUKIB, a[aNTallis] aBTCHTUYHUX TEKCTIB Ta Bi3yaJIbHIX MaTepialliB 0 [iIei HaBYaHHS,
MPUHIAIHI pO3pOOKH HaBYaJIbHHUX MarepiaiiB, po3poOka MyIbTUMOATIBHIX MaTepialiiB, 0(OPMIICHHS KOHCIIEKTIB
3aHSTh JJIS1 BUKJIaJa4uiB, CTBOPCHHS IICUXOJIOTTYHO 0€3MEeYHOro Ta KOM(pOPTHOIO HABYAIBHOTO CEPEIOBHIIA,
CTBOPEHHS MOPT(HOIIIo Kypcy.

Bupkyn JI. B., [TonomapéBa B. A. KueBckuii HaunoHaabHbli YHUBepcuTeT MMeHH Tapaca llleByenka
IIporpamma y4ye0HOii TUCHHMILIMHBI “MeToauKA NpenoJaBaHUs U U3Yy4YeHHs] HHOCTPAHHBIX SI3bIKOB B By3aX”
AHHoTanus. IIporpamMma pa3paboTraHa B COOTBETCTBHU C TpPeOOBaHUAMH Y4eOHO-HAYYHOH IpPOTrpaMMBI
“AHIIMICKUI A3BIK U TUTEpaTypa (A3bIK 00y4eHHs — aHIIUHCKHII)” HOATOTOBKH HHOCTPAHHBIX CTYICHTOB BTOPOTO
(MarucTepckoro) odpasoBarenbHOro ypoBHs Ha aBa rojaa (120 ECTS) mo cnermansroctu Ne 035 “Dunonorus”™
u no crnenuanuzanun Ne 035.041 “T'epmaHcKHe SI3BIKM M JTUTEPaTyphl (IEpEeBOJ BKJIIOUEH), MEPBBIH S3BIK —
aHrmiickuit”, oomacty 3HaHUM Ne 03 “T'ymanutapasie Hayku” (IIpuka3z MunncTepcTBa 00pa3oBaHUs U HAYKH
VYipaunsl ot 20 utons 2019 & Ne 871). Dta oOpa3oBarenbHas ¥ HayuHast POrpaMMa OXBaThIBACT TEOPETUUECKUE
1 IPAKTUYECKHE KypChl 110 HOBSHUIIINM OTpPaciIsAM JIMHIBUCTHKH U JINTEPATyPOBEACHNS, ICUXOJIOr0-TIeJarOrHueCKIM
JIUCIUIUIMHAM, BKJIFOYAst METOIbI PETIOjaBaHK sl aHIVIMHCKOTO S3bIKa, C YIIOPOM Ha BOIPOCH! MYJIBTHKYIBTypaI3Ma
U MEXKyIbTypHOro auanora. CTyaeHTaM IpenjaraeTcs BbIOpaTh OOUH M3 JBYX HM30MpaTelbHBIX OJIOKOB
aKaJeMUYCCKUX AUCIUILINH: 1) “AHIIMICKUI SI3BIK B MYJIBTUKYJIBTYpHOI cpenie o0ydenus” u 2) “CoBpeMeHHas
JIUTepaTypa aHITIOSA3BIYHBIX CTpaH” M 00sA3aTeNbHas eJarornieckas IpakTHKa B BRICIIEH MIKOIe. DTO TaKKe
JIaeT CTYJICHTaM BO3MOXXHOCTb MOJYYHTh MPOQecCHOHANbHYIO KBaupukanuio “TIpenonaBarenb BbICIICH IIKOBI
(aHDTUICKUI SI3BIK M JIUTEpaTypa)”.

KiroueBble cj10Ba: TEOpUH S3bIKOB, TEOPUU 00YUCHUS A3bIKAM, TCOPUU U3YyUCHHUS SI3BIKOB, TEOPUHU OBJIAICHUS
A3BIKOM, TEOpHUH pPa3pabOTKU YUYCOHBIX IPOrpaMM, TEOPUU pa3pabOTKHU Y4eOHBIX MarepHalioB, TEOPHH
OLICHUBAHUI, OCHOBHbIE METO/BI IIPENOIaBaHNsl HHOCTPAHHBIX S3BIKOB B YHUBEPCUTETAX, YUeOHBIC TOKYMEHTBI,
y4eOHbIe TOCOOUS, THIIBI YUEOHBIX IPOrPaMM, MEKKYIBTYypHAs METOAUIECKAsi KOMIIETEHTHOCTh, COLIMOKYIIBTYPHAs
KOMIIETCHTHOCTh, MEXKYJIbTypHas KOMMYHHMKAaTHBHAas KOMIICTGHTHOCTb, 3HAHHUS U YMEHHUS, HAaBBIKH,
npodeccuoHaIbHble KOMIIETCHTHOCTH, PE(ICKCUBHBIA aHAIM3 [AEATCIBHOCTH YYalIUXCsl WU y4YHTENei,
pedrexcuBHas IPaKTHKA, ONBITIPENONaBaHUs, IPAKTHKA MIPENoAaBaHNs, HAOIIOICHUE 32 YPOKAMHU, MUKPO-
o0yueHue, mpoekTHas padora 1o npodecCHOHaTbHBIM BOIIPOCaM,METOANKA, OOIIIEe KPUTEPHH, Kypc 00ydeHHs
peun, MeTOANKa AESTEIBHOCTHOTO MOX0/a, 00y4eH)e, OpHEHTHPOBAHHOE Ha YUEeHHKa, IpoOiIeMHoe 00yUueHue,
HCIIOJIb30BAaHHE JKU3HEHHOI'O OIbITAa CTYICHTOB, NMPHUHIMII MOJCIUPOBAHUS, YMECHUEC ayAUPOBAHUSA, YMEHUS
YTEHHS, peUeBble YMECHUSA, YMEHUE MHUChMa, (POHOJIOTHS, CIOBapHBIN 3amac, IPUHLUIBI OLIEHUBAHUS, LIEIH
OLIeHUBaHUs, (OPMATUBHOE OLICHHBAHHUE, HTOTOBOE OLICHUBAHUE, HHHOBAIIMOHHBIE IIOIXOABI K COBPEMEHHOMY
MIOHUMAHHUIO o0ecreueHus] yueOHO-METONNIYECKUX PecypcoBLIsl 00pa3oBaHUs M NPENOJaBaHUsA, HaydHBIE
myOauKkanuu, MeTox J[XKUrco Kak MHTCHCHUBHBIH OOMEH pecypcaMu, METOAMYEcKoe HOPT(HOIHO y4eOHBIX
JIOCTHXKEHHH, CXEeMBI aHAJIN3a U OLICHKH TEKCTOB, BU3YaJIbHBIX MaTepPHAIIOB, YIPAKHEHUN U 3a/1a4, HAXOXKICHUE
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YpOBHEHl KOMMYHHUKAaTHBHOWH OPHEHTHPOBAHOCTH, MYJIBTHMOAATBHOCTH U PE(IEKCHBHOCTH YNPaKHEHUI
U 3aJ1aHui, peIICKCUBHBIC THEBHUKH, MOTU(UKALINS YPOKOB M3 TEMATHUECKUX IUKIIOB YUCOHHUKOB, aJalTallUs
AYTCHTUYHBIX TCKCTOB X BU3YaJIbHbIX MAaTCPHAJIOB B COOTBETCTBUU C LCIAMHA O6y‘{CHPI5{, TIPUHIUIIBI pa3pa60TKH
y4eOHBIX MaTepHayioB, pa3paboTka MYJIBTUMOAAIBHBIX MaTepuajoB, O(OPMIICHHE KOHCIICKTOB 3aHATHUN
JUTSL TIPETOAaBaTelied, CO3JaHue IMCUXOJIOTHYeckr Oe3omacHOi M KOMGOPTHOH y4eOHO# cpenbl, co3aaHue
nopT¢oaro Kypca.

1. The aim of the discipline

a) to introduce student teachers to theories of teaching and learning foreign languages andto the content
and requirements of the main educational documents in question;

b) to teach how to provide analysis, modifications, development and piloting of the ready-made and self-made
tasks, texts, visuals, lessons, thematic cycles, course books, syllabi and curriculums and how to teach English
to university students.

2. Before the course of study the future student teachers are expected to:

1. know: English at the level of B2 and the basic categories of methodology as a science and
as a teaching discipline

2. be able to:empiricallyreflect and critically evaluatestudent teachers’ own learning and teaching
prior experienceaccording to their own existing frames of understandingmethods, techniques and
effective learning surrounding;

3.demonstrate elementary skills: of academic reading, of academic texts listening comprehension,
of rendering orally and in the written form the content of the received information from texts and
elementary visuals

3. Summary of the instructional discipline:

The instructional discipline “Methodology of teaching and learning foreign languages in higher
educational establishments™ is a component of the educational and scientific program “English Language
and Literature (language of instruction — English)” of preparing international students of the second
(master) educational level for two years (120 ECTS).

This instructional discipline is offered in the second term for the first year student teachers
who should earn 3 credits ECTC, which means 79 hours (20 hours of lectures, 20 hours of seminars,
37 hours of individual self-study work and 2 hours for the exam consultation) with the exam as the final
assessment of the course. The course term is organized into two content modules, each ends up with
a modular test paper.The discipline is aimed at forming professional pedagogic competence of
the students as future university teachers of English as a foreign language through forming their
methodological intercultural and communicative competence in expert reading the research papers,
in expert listening to audio and video texts on methods of teaching foreign languages, in teacher talk
and academic writing as well as in searching, interpreting, modifying, creating and piloting curricula,
syllabi, materials and recommendations within a transformative and integrated framework of
the received-before-the-course and newly acquired-on—the-courseknowledge and skills.

4. The objectives of the instructional discipline:

— to introduce student teachers with theories of learning and teaching foreign languages and
to demonstrate how these theories influence the content of the educational documents of global,
European and national significance

— to supply student teachers with modern approaches to interpreting research in methodology
and to taking advantage of the theoretical ideasfor evaluating, modifying, creating and piloting
ready-made and self-made programs and materials

— to develop methodological competence of student teachers with equal emphasis on its
communicative, educational, developmental, instructional, action research, diagnostic, prognostic,
design and organizational aspects

—to develop the skills of teaching university students intercultural communicative competence.
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5. Results of teaching through the discipline:

evaluation and modification of texts, tasks and
visuals, about principles of material development
and ways of piloting of new and newly
developedteaching and learning materials

1.3. Knowledge about ways of creating
presentations and rules of prepared and unprepared
teacher talk for different types of sessions in
English (manner of speech, diction, breathing
techniques etc.)

1.4. Knowledge about planning sessions in English
as a foreign language, about structure and content
of note-taking for the fragment and for the whole
session, about types of instructional and
methodological provision for the sessions, about
rules of referencing, about time management,
about requirements for conducting
microteaching sessions

1.5. Knowledge about research tools for teachers,
about principles and criteria of their usage for
session observations, for text book analysis, for
overall evaluation of instructional and
methodological provision of the English
language instructional process

1.6. Knowledge about the goals and means of
compiling a student teacher’sportfolio as the main
instrument of assessment and self-assessment of
the learning achievements as well as knowledge
about offline and online teaching and learning
reflective practice.

developing a
portfolio of
learning
achiev-ments

Results of teaching Methods of .
L Forms (and/or . Percentage in
(1. to know; 2. to be able to; 3. communication; evaluating and .
e methods and >~ |the summative
4. autonomy and responsibility) . threshold criterion .
techniques) of . evaluation
. . teaching and of.evaluatlon within the
Code Results of teaching and learning : (in case of Lo
learning ) discipline
necessity)
1 1.1. Knowledge about theories of teaching, Seminars, |Active
conceptual frameworks, popular and innovative |lectures, participation
approaches and methods, educational documents |autonomous |in session and 20
and instructional and methodological provision |studies presentation of
of foreign language teaching and learning at the projects,
university level, about methods and techniques performing
of visualization of the read and heard texts on tasks on the
methods of teaching English as a foreign language development
to create scaffolding frame for developing of method-
unprepared monologue teacher talk into fluent logical
speech a well as knowledge of the terms and their literature
definitions on methods of teaching foreign competence,
languages and of the ways of handling different developing
definitions of one and the same term, of compiling knowledge of
glossaries of terms and definitions the
1.2. Knowledge about schemes of analyzing terminology of
teaching and learning materials, about types of the course,
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Skills: Seminars |Presentations at
2.1. Ability to analyze, evaluate and present modern|and seminars, 20
educational and methodological support for teaching|lectures preparation and
English as a foreign language in higher educational presentation of
establishments projects,

2.2. Ability to design a psychologically safe and visibility, we
comfortable educational environment, to organize the continue to
cooperation of students autonomously and in pairs or compile a

in a team promoting communicative competence portfolio of
development within interactional sessions and jigsaw| resource
lecturing. course,

2.3. Ability to use methods of designing and piloting written
educational materials in professional activities and| reflective
share creative outputs works

2.4. Ability to plan and implement various types of]

educational and methodological support for sessions and

micro-sessions to develop intercultural communicative

competence of university students in English.

Communication: Conversations,
3.1. Ability to select or develop such teaching materials|Lectures, |simulation of 10
that will help organize the cooperation of student|seminars |situations, we
teachers, work effectively in a team for developing|and micro- |continue to
verbal, visual, cognitive, psychomotor and affective|teaching |compile a
literacies sessions portfolio of
3.2. Ability to pay attention to (and choose) such learning
teaching materials that will help students and teachers to achievments
be tolerant, empathetic, polite in communication

with colleagues and students, appreciate diversity and

multiculturalism, be guided in teaching ethical norms

of dialogue and cooperation with other countries

3. Ability to develop educational materials that will

help student teachers to communicate effectively in

the multicultural situations of teaching, learning and|

research; ability to analyze, evaluate, modify textbook

lessons and prepare effective presentations to promote

communicative language teaching and learning

Autonomy and responsibility: Seminars, |Oral answers
4.1. Student teacher prepares tasks, texts and visuals|autonomous |of students, 10
which help students adapt to new situations and{work, written works,
newly constructed learning environments of the|modeling |we finish
educational process and take instructional decisions. of compiling a
4.2. Student teacher prepares tasks, texts and visuals|professional |portfolio of
which help students and teachers acquire awareness|situations [learning

of the necessity of long-life learning, to deepen the achievments

received knowledge, to get new professional knowledge:
to do the in-depth study of the research publications
(linguistics, psychology, pedagogy, etc.) for self-
improvement and for the effective management of]
the foreign languages instructional process.

4.3. Student teacher prepares tasks, texts and visuals
which help students and teachers get responsible for|
their teaching and learning and achieve their intended|

goalsfollowing the requirements of professional ethics.
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7. Scheme of mark formation.

7.1 Forms of student assessment:

Oral answers, presentations, written reflective works, visualizations, analysis of programs and
textbooks, implementation of joint research and creative modification and creative projects, portfolio
compilation.

The student is admitted to the final assessment, provided that the student completes 60%
of the written work, writes 2 module tests, and scores 36 or more points for the work.

7.2 Organization of assessment (it is obligatory to indicate the order of organization of the forms
of assessment provided by the working curriculum with the indication of the approximate schedule
of assessment).

For each seminar the student scores a maximum of 5 points, then the grades are summed up and
multiplied by 12. So a maximum is 60 points.

5 points The student autonomously prepares presentations on methods, has no problems
with teacher talk according to the program requirements of a course, carries out all
tasks autonomously, writes tests and control works on 90-100%.

4 points The student almost autonomously prepares presentations, has almost no problems
with teacher talk in accordance with the program requirements of the course,
performs almost all tasks autonomously, writes tests by 75-89%.

3 points The student prepares presentations, demonstrates some problems of teacher talk in
accordance with the program requirements of the course, performs tasks, writes
tests with errors of 60-74%.

2 points The student has problems with teacher talk, which does not meet the requirements
of the level B2 program in English, or the program requirements of the course to
teacher talk, does not perform all tasks, performs tasks with errors, writes tests
with errors by 0-59%.

1 point No mark

For the first modular test the student scores a maximum of 5 points, and for the second scores a
maximum of 15 points. The first modular CD consists of a test part and an oral interview.

5 points The student easily implements the theory into practice, his/her speech skills and
abilities are in accordance with the level of B2 + and methodological knowledge,
skills and abilities are in accordance with the highest professional standards.

4 points The student makes insignificant mistakes,his/her speech skills and abilities are in
accordance with level B2 and methodological knowledge, skills and abilities in
accordance with basic professional standards.

3 points The student has difficulties in teacher talk, involves a significant number of errors
in performing practical tasks.

2 points The student embodies only sporadically the theory in practice. Demonstrates 30-
50% speech and methodological skills and abilities.

1 point The student embodies 1-2 theoretical positions in practice.

Thus, for current work — 60 points.
At the exam the student scores 40 points: 4 tasks of 10 points: two theoretical, 1 practical and
1 is reflective.
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10 points | The student freely and fully masters the theoretical material of the course, skills and
abilities using educational materials, speaking skills and abilities in accordance with level
B2, understands all key methodological terms of the course, implements theory into
practice, scores 18-20 points for the written tasks.

9 points | The student knows the material (90%), teaches logically, understands almost all
concepts, puts theory into practice, but makes minor mistakes, which he/she corrects
himself/herself.

8 points | The student knows the material (80%), teaches logically, understands 80% of
concepts, has difficulties in implementing theory into practice.

7 points | The student knows the material (70%), understands 70% of concepts, has difficulties in
implementing the theory into practice.

6 points | The student knows the material (60%), knows only the basic provisions, understands 60%
of the concepts, needs the help of a teacher during the implementation of theory into practice.
S points | The student knows the material by 50%, knows only the basic provisions, understands 50%
of the concepts, needs the help of the teacher during the implementation of theory
into practice.

4 points | The student has a rather superficial knowledge, confuses key concepts, needs
the help of a teacher during the implementation of theory into practice.

3 points | The student knows the material (30%),misinterprets key concepts, needs the help of
a teacher during the implementation of theory into practice.

2 points | The student knows the material sporadically, not systematically, misinterprets key
concepts, even with the help of a teacher makes a lot of effort to implement the theory in

practice.
1 point The student knows only a few concepts, sporadic speech.

Excellent 90-100

Good 75-89

Satisfactory 60-74

Fail 0-59
Passed 60-100

Fail 0-59

8. The structure of the basic discipline “Methodology of teaching and learning foreign languages
in higher educational establishments”.

Theme Number of hours
Lectures| Practical | Auton
training, | omous
seminars | work
Content module 1: Understandingand interpreting theories of teaching and learning English as a
foreign language for evaluating and using educational and methodological support at universities.
Topic 1. Theories of teaching foreign languages. Approaches and | 6 6
methods of English as a foreign language for managing the whole
instructional process and cooperative classroom activities and
autonomous learning. The main educational documents, their goals,
content and structure. The main functions of foreign language
teachers during before-the-classroom, in-the-classroom and outside-
the-classroom activities (Nikolayeva, 1999). Types of educational
materials (Tomlinson, 2013) in foreign language teaching and learning
and the specifics of their use by teachers and students of higher
educational establishments for teaching and learning English. Common
European framework of reference for languages: learning, teaching,
assessment and its political and educational context (2001). Three types of
curriculum design: forward, central and backward (Richards, 2014).
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Topic 2: Theories of language. Theory of multimodality (Cress, 2013).| 4 2 4
Visual literacy of teachers and students (Eilam, 2012). Evaluation of]
educational and methodological support (Grath, 2002) in English language
teaching for the specified university classroom in the digital era (Marjorie,
2011). Multimedia pedagogical presentations and the requirements to their
design and use for the input, intake and output classroom activities
(McGrath, 1997). Issues and options of online, offline and mixed teaching
and learning English as a foreign language. Language learning, teaching
and assessment: in search of plurilingual and pluricultural approach
(CEFR). Learning and acquisition (Krashen, 1981): the differentiation to
influence classroom methodologies. Visual reception and reading.

Topic 3: Theories of learning. Sociocultural theory. Theories of] 4 2 4
communicatively-oriented language learning (Lightbown, 1993) and
evaluation of educational and methodological provision in English as a
foreign language for the specified educational audience of the university.
Presentations of the comparative schemes-based analysis (Harwood, 2014)
of communicative textbooks used in university classrooms of different
countries. Common reference levels (CEFR): criteria for descriptors.
Curriculum for English language development in universities and institutes
(Nikolayeva, 2001): principles, aims, objectives, content, methodology,
assessment, practical and intercultural skills.

Topic 4: Theories of differentiation and diversification and evaluation of] 2 2
educational and methodological support in English as a foreign language
for year one syllabus: aims, objectives, topics, notions and functions,
listening, speaking, reading and writing sills, phonetics, grammar, socio-
cultural component, methodology, assessment (Nikolayeva, 2001).
CEFR (unit 8): linguistic diversification of the curriculum.

Topic 5: Theories of teaching and learning with emphasis on 2 2
interactivity and evaluation of educational and methodological support
in foreign languages for the specified university classroom. Language
use and the language user/learner (CEFR, unit 4): domains, situations,
conditions and constraints, communication themes, communicative
tasks and purposes, communicative language activities and strategies,
productiveand receptive activities and strategies, interactiveand
mediating activities and strategies, communicative language processes,
texts and activities. CEFR, unit 6): language learning and teaching.

Topic 6: Theories of reflection (Pollard, 2014) and evaluation of] 2 2
educational and methodological support in foreign languages for the
specifieduniversity classroom. Reflective diaries of student teachers.
Assessment of the level of reflexivity of exercises and tasks of course
books and teaching and learning styles of the learning community in
question. The user/learner’s competences: general competences and
communicative language competences (CEFR, unit 5).

Year two syllabus: aims, objectives, topics, notions and functions, listening,
speaking, reading and writing sills, phonetics, grammar, socio-cultural
component, methodology, assessment (Nikolayeva, 2001).

Topic 7: Portfolio as a method of mastering the resources of the taught| 2 2
course and as a method of assessing the methodological competence of]
future teachers.CEFR(units 7 and 9): tasks and their role in language
teaching, assessment. Year three and year four syllabuses for university
language students. Evaluating course books for the target audience of]
learners. Planning practical sessions of English. Note-taking and
explanatory notes on approaches, methods, principles and techniques.
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Topic 8. Requirements for the analysis, evaluation and development of] 2 2
educational materials that provide jigsaw sessions. Jigsaw reading.
Integrated skills jigsaw activities.

Topic 9. Requirements for the analysis and evaluation of courses (and 2 2
their teaching materials), which use the method of activating the reserve
capabilities of the student and student group (Kytaigorodska, 2009).
Evaluation and modification of intensive teaching methods and materials.
Creating tasks that contribute to the formation of a successful
communicative community.

Content module 2. Methods of formation of future teachers methodical competence in carrying out
the analysis, evaluation, modification of the existing educational and methodical maintenance and in
creation of new modern educational materials.

Preparation and presentation of practical tasks-projects. 2
Topic 10: Analysis of textbooks in terms of diversity of methods
and approaches, as well as teaching methods. Modification
schemes for the selected context and years of study.

Preparation and presentation of practical tasks-projects. 2 2
Topic 11: Analysis of the thematic cycles of the textbook in
terms of the general information about all components of the
coursebook, etc.). Modification schemes for the selected context
and years of study.

Preparation and presentation of practical tasks-projects. 2 2
Topic 12: Analysis of the thematic cycle of the textbook in terms
of the level of multimodality of educational material (use of]
verbal and visual material, audio, video and printed material,
etc.). Modification schemes for the selected context and years of]
study.
Preparation and presentation of practical tasks-projects. 2 2
Topic 13: Analysis of the thematic cycle of the textbook in terms
of the level of use of the principle of contextualization.
Modification schemes for the selected context and years of study.
Preparation and presentation of practical tasks-projects. 2 7
Topic 14: Analysis of the thematic cycle of the textbook in terms
of the level of gender balance. Modification of materials.
Creating gender-balanced tasks and exercises.

Creation of intensive communicatively-oriented, multimodally
presented, interactively directedreflexive exercises and tasks,
visuals and texts

Module test 2
The total amount of hours 20 20 39

The total amount of hours — 58, including lectures — 20 hours, practical classes — 20 hours,
autonomous work — 39 hours. The discipline ends with an exam.
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